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PREFACE

The University of the Aegean (U.Aeg.), in partnership with the Fondazione Leone Moressa
(FLM), organized a conference for the completion of the project “Science4Refugees in Aegean
Archipelago (SCIREA)” (http://scirea.aegean.gr/index.php) (funded by HORIZON 2020 EU).
The conference was held on 13 February 2020 at the University of the Aegean (University Hill,
Department of Geography, Mytilene, Greece), and it was open to all those interested in the
following topics:
(a) Education of refugee scientists: Education provided to educated migrants, refugees and asylum
seekers, i.e. those who continued their studies after the secondary school (e.g. college, university),
in order to improve their skills/qualifications and help them to re-integrate in the academia and
labour market of Europe.
(b) Formal and non-formal education of refugees: Formal education provided to migrants and
refugees through the national educational system, and non-formal education provided to those being
unable or unwilling to access formal education.
The Conference hosted three main sessions for oral presentations and one session for poster
presentations. Namely, the conference sessions were:
- The SCIREA project - SCIREA Scholars’ presentations (oral presentations).
- Reviewed abstract presentations (oral presentations).
- Formal education (oral presentations).
- Formal & non-formal education (poster presentations).
According to the aforementioned conference sessions, the book of proceedings includes the
following:
- 5 presentations from the members of the SCIREA project,
- 3 presentations from the project’s scholars (due to the fact that the scholars’ research is
unpublished, only the titles of the presentations are included in the book of proceedings),
- 4 reviewed abstracts about “Research on refugee education”,
- 2 presentations and 1 specially-designed form (containing answers to various questions and a
“SWOT” analysis regarding “Refugee Educational Programms”) from those representing the formal
education for refugees,
- 2 reviewed abstracts, 1 poster presentation and 7 specially-designed forms from those
representing the non-formal education for refugees.
Finally, the editors would like to thank:
- The authors and the speakers, for contributing and sharing their own expertise.
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- The members of the organizing committee and the volunteering students, for their eager help.
- The Department of Geography for hosting the Conference.
- All conference participants, for their active involvement in the exchange of knowledge, which is
the essence of a conference.

The Editors
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Science 4 Refugees in Aegean
Archipelago
The objective of the SCIREA project (http://scirea.aegean.gr/index.php)
is to help Asylum seekers and Refugees scientists, living in Greece, to re-integrate in the
academia and in the labour market of Europe and to improve their qualifications.
In particular, the attention is addressed to the highly skilled refugees scientists.
TARGET GROUP
Asylum seekers and Refugees scientists in Aegean Archipelagos

LOCATION
Lesvos island, Mytilene
Topic: SwafS-26-2017 - Science4Refugees - Support to highly skilled refugee scientists
DURATION
03/2018-03/2020
IMPLEMENTING ORGANISATION

Coordinator
PARTNERS

Prof Ourania Tzoraki
University of the Aegean
FUNDED BY

EU contribution
€ 112 688,75

Science 4 Refugees in Aegean
Archipelago

https://data2.unhcr.org/en/documents/download/65373

Foreign students in the Greek academic sector
Education Level

Greece is facing difficulties in managing the refugee
influx and especially in the process of incorporating
the refugees in its society, even though the number
of non-European immigrants is still at a low level
(5.7%) in comparison to the total population
(Germany 12%).
The Greek academic institutes educate only 4% of
non - Greek speaking foreign students (29,012 noncitizen students in 306,454 total number of students
in the tertiary education for the academic year
2014/15 )
60% are Cypriots and almost 40% are non-Greek
speaking foreign students.
The incorporation of migrants should increase this
proportion and initiate new curricula and
improvements that could increase their visibility and
internationalization.

2014-2015

Primary sector-: Kindergartens

162,781

Primary sector-: Elementary
schools

640,001

Lower Secondary schools

315,920

Higher Secondary schools

239,273

Tertiary education (Technical
schools)

Tertiary education (Universities)
Master’s Students
PhD- Students
Total

99,389
174,039
9231
23,795
1,664,429

Tzoraki O., 2019, A descriptive study of the Schooling and Higher Education reforms to respond to the Refugees’
Influx into Greece, Social Science, 8, 72; doi:10.3390/socsci8030072

Direct response of the Greek formal education sector to the
refugees fluxes
The number of refugees and asylum-seekers living in Greece is estimated to be 58,000 (2018
data) with 22,500 children among them.

Their schooling inclusion follows the plan 111 “Refugee Education Host Structures (REHS)”,
as initiated by Greek Ministry of Education in 2017. Students’ leakage range is still high
(10-40% at Elementary school and 45-56% at High School).
The disruption in their life results in lack of regular attendance.
The Greek universities responded to the challenge of the refugee influx, especially the
University of the Aegean (UAeg), which is located in the eastern Mediterranean migration
route. The UAeg’s response plan focuses on four areas:
(a) to provide education to refugees (Greek, English, IT seminars);
(b) to conduct research on the refugee phenomenon and migration processes;
(c) to increase local citizen’s awareness and improve social inclusion towards the migrants;
(d) to develop technologies to improve the daily life in the refugee camps.
Tzoraki O., 2019, A descriptive study of the Schooling and Higher Education reforms to respond to the Refugees’
Influx into Greece, Social Science, 8, 72; doi:10.3390/socsci8030072

Science 4 Refugees in Aegean
Archipelago
BACKGROUND/CONTEXT
The number of refugees and asylum seekers staying in Greece is estimated to be 58,000
(2018 data). Recent survey about the qualifications of the refugees incomers in Lesvos island
showed that almost 7% of the refugees have a university degree and 1% of them a Master’s
or even a PhD degree.
Objectives:

Screening the training needs of refugee scientists reaching the Eastern Med Route
Organize tailor made seminars (>100 participants)
Host and mentoring of Refugee highly skilled refugee scientists (5 scientists)
Organize match-making events of the highly skilled refugees with the academic community
Organize dissemination events to show the refugees progress and achievements to the academic
community and to the public sector
IMPLEMENTING ORGANISATION

PARTNERS

FUNDED BY

WP1 Ethnographic research
FONDAZIONE LEONE MORESSA Studies and Analysis on Migration’s Economy

The main goal of WP1 is to screen the training needs of the scientist refugees living in the Greek
islands, in order to provide tools and curricula aimed at creating real chances for internship, training
or employment.

Research ended with
Recommendations for the
tailor made seminars

7.1%

Seminars objectives
In the framework of the SCIREA project,
a series of seminars where organized and realized for:
covering the special training needs of refugees and asylum seekers, and
providing them with adequate training in order to:
- improve their qualifications/skills (i.e. language skills, computer skills),
- help them to re-integrate in the academia and the labour marker of Europe.

WP2 Tailor made seminars
“Soft” skills and “upgrade” skills seminars

E-mail management
Soft skills Curriculum vitae EuroCV
Studying in Europe
Working in Europe

Advanced skills

Statistics - software (SPSS)
Programming
Sustainable Agriculture

A strong symbolic potential, able to promote the image of women
researchers/scientists within the camps.

We organize evening’s courses of basic English and German inside the
.
section B of Moria camp.
The instructors are women refugees that are scientists or researchers.

EN is more favorable
than
DE

Gender Inequalities in the education

Match Making events
Organized by PRAXIS network
st
The first (1 )

in Moria camp

Dec 2018

Match Making events
The second in One Happy family

> 40 participants

https://scirea.aegean.gr/index.php/result

SCIREA Companion E-book
“work and study abroad”
in 3 languages (English, Arabic, Farsi)
This E-book includes 3 chapters.
Chapter 1, CV Preparation

Chapter 2, the applicants can find useful information about
European universities and offered scholarships
Chapter 3, information about job opportunities in EU

WP3 Fellowships
• Organize 25 months of Fellowships (1200 euros each) for experienced researchers’
refugees (3-12 months internship duration) for short research/training stays in its
premises in various laboratories and scientific fields.
• Three scholars are active and are presenting today their work
Maryam Sheystefar (PhD Applied Mathematics)
“Unaccompanied Women Migrants: Mental and Physical Situation”
Neda Babaei (MSc Sociologist)
“What are the refugees looking for in Europe beyond a safe place to live?
A motivation measurement in Lesvos camps”

Abas Haidari (MSc Market Management):
“Electric and Electronic waste recycling market. The case study of Greece”

The inclusion process was a
long process

Mentors list
Name
Family Name
Rania
Tzoraki
Katerina Nikolarea
Michalis Lasithiotakis
Panagiotis Sinioros
Vassilis Pavlopoulos
Argyro
Diliou
Vasillis
Gavalas
Ilektra
Petrakou
George Tsekouras
Polina
Tourlioti

Institute
University of the Aegean
University of the Aegean
Democritus
Uni of West Attica
Kapodistriako Uni
University of the Aegean
University of the Aegean
University of the Aegean
University of the Aegean
University of the Aegean

HUGE NETWORK
• GERMAN-SYRIEN RESEARCH ASSOCIATION
• EURAXESS NETWORK
• EUROPEAN UNIVERSITY ASSOCIATION
• NGOS – UNHCR, ONE HAPPY FAMILY, MOSAIC
• KARATEPE AND MORIA CAMP ADMINISTRATION
• MESPOM MASTER PROGRAMM
• University of Barcelona
• Democritus Institute
• Kapodistriako University of Athens
• Aegean Recycling SME
• Commercial chambers (Lesvos, Crete, other )
• PRAXIS NETWORK
• Projects ESPON INTERACT INTERREG; INHERE ERASMUS; BRIDGE I & II
PROJECTS PARTNERS
• Continuation with BRIDGE II coordinated by BILLEFELD UNIVERSITY

Achievements
Tangible results: Publications, Conference proceedings,
SCIREA E-book in 3 languages

Webinars Important information & research work to protect the
environment
•.

REFUGEES INTEGRATION THROUGH EDUCATION (>100
participants) Educational material in topics such as GIS,
statistics
REFUGEES INTEGRATION THROUGH RESEARCH
Presentation of refugees scholars work in conferences and
Publication of refugees scholars work in scientific journal
A huge NETWORK of Unis-NGOs- Governmental
Organizations

Thanks to
Maria – Vasilis – Ilias – Electra – Giannis – Skevos
& the mentor group
& the scholars
& network contribution!!

Questions
?
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1. Objectives and Target group
• The Research on Refugees Educational needs and expectations
was the main component of the Work Package 1. It was
conducted between March and November 2018.
• The aim was to Screen the educational needs of highly skilled
refugees and asylum seekers living in the Aegean islands.
• It was conceived to provide the necessary information for the
development of tools and curricula aimed at creating real
chances for internship, training or employment.
• The target group was represented by Asylum seekers and
Refugees in the four islands where the University is based:
Lesvos (Mytilene), Chios, Samos, Rhodes. Key areas: Moria and
Karatepe (Lesvos) hotspots.

2. Methodology
The research includes 3 phases:
• European overview. Data from Frontex, UNHCR and IOM are
analyzed in order to understand the main trends and drivers
of recent migration in Greece and Europe.
• Stakeholder analysis. Inventory of the main organizations or
institutions currently dealing with refugees in the Aegean
Archipelago. These actors have been involved during the
following steps of the project.
• Sample survey. Data collection concerning the characteristics
of the population of asylum seekers and refugees, excluding
minors. Field research is carried out by UAeg researchers.
Questionnaire results are elaborated and analyzed by FLM and
compared with literature review and stakeholders’ feedback.

3. European overview
•

Asylum is granted to people fleeing persecution or serious harm in
their own country and therefore in need of international
protection.

•

Asylum is a fundamental right; granting it is an international
obligation, first recognized in the 1951 Geneva Convention on the
protection of refugees.

•

In the EU, an area of open borders and freedom of movement,
countries share the same fundamental values and States need to
have a joint approach to guarantee high standards of protection for
refugees.

•

Procedures must at the same time be fair and effective throughout
the EU and impervious to abuse. The EU States have committed to
establishing a Common European Asylum System.
European Commission

3. European overview
• Eastern Mediterranean was the main route for irregular
migration until March 2016 (EU / Turkey agreement), with a
peak of 885 K arrivals in 2015.
• The relocation mechanism agreed by EU Members obtained a
low participation: at June 2018, only 20,000 migrants were
relocated from Greece.
• In 2017, Greece registered 57,000 first time asylum
applications, the 8.7% of total applications in the EU (4th
country after Germany, Italy and France).
• In 2017, the rate of positive decisions in Greece was 42.6%, in
line with the EU28 average (45.5%)

3. European overview
Illegal border crossings on the
Eastern Mediterranean route
(2008-2016)

Source: FRONTEX

3. European overview
Irregular arrivals by sea, 2008-2019

* Greece 2015: 885,386

Source: FRONTEX

3. European overview
Trend of first time
applicants, 2011-2018

asylum

First time asylum applicants, 2017
First 5 EU Countries
Germany
Italy
France
Greece
United Kingdom
EU 28

2017
198,310
126,560
91,965
56,950
33,380
651,250

% Distribution
30.5%
19.4%
14.1%
8.7%
5.1%
100.0%

Source: EUROSTAT

4. Stakeholder analysis

• Inventory of key actors dealing with migrants and refugees in
the Aegean islands.
• Definition of Stakeholders’ interests / existing activities /
potential contribution
• Official visit (Kick Off ) and involvement for SCIREA activities.

4. Stakeholder analysis matrix
Stakeholder
Name / Acronym

Mission / Object

Interest for the project

MUNICIPALITY OF MYTILENE Municipality. Special Associate of
International Relations, Refugee
Hosting Center of Karatepe
MINISTRY OF MIGRATION
POLICY – reception and
identification centre
UNHCR
International organisation

Management of Kara Tepe
Center (1.200 people)

Access to the hotspot

IOM

International organisation

Projects for Voluntary
Return

EASO

European Asylum Support Office

Support the asylum
applications

ILIAKTIDA

NGO. Funded by IOM

MOSAIK

NGO. Refugee Support Centre.
Funded by German and Greek
funds.
NGO

Accommodation of 400
asylum seekers and
refugees
Education, integration,
training

HAPPY FAMILY
Observatory of the refugee
and migration crisis in the
Aegean
Erasmus+ Office
UAeg

Type of organisation

Systematic and comprehensive
recording of multiple dimensions
of the refugee and migration
crisis

Management of
Identification Center of
Moria (5.000 people)
Assistance within Moria and Working groups, newsletters
Kara Tepe

Analysis of educational needs

Training, creative projects, legal assistance

Assistance to asylum
seekers and refugees
Collection of data and information about the refugee crisis

Online Linguistic support (OLS) for refugees, from July 2016

5. Sample survey
LOGISTIC ISSUES
•

The researchers faced in all islands extremely strong bureaucracy
procedures to get license to distribute the questionnaires to the
refugees and asylum seekers and even the completion of the
whole procedure was time consuming.

•

The frequent and intense uprisings and episodes had a negative
impact. For instance, the day intended to get into the center of
Moria (Lesvos) to conduct the survey, there was a rebellion
resulting to the death of four people that day.

•

Rhodes island was excluded from the surveys because there is not
any refugees camp there and the refugees which arrive there are
transferred to Athens.

•

In the island of Chios, the refugees didn’t want to fill in the
electronic questionnaires, because of a negligible internet
connection.

•

In the island of Samos there is not any interest by the side of
refugees to fill in the questionnaires, either in hard copy or in
electronic form.

5. Sample survey
SOCIAL ISSUES
• Lack of confidence. Migrants fear that their personal data can
be used by the police.
• Procrastination in answering the questionnaire. Participants
were initially positive, but then either they lost the form or
forgot it somewhere or they postponed it for weeks.
• Poor living conditions. Their priority is to cover their basic
needs; education is not among their priorities.
• Low participation of women. It can be explained by a lack of
autonomy, given by cultural and religious background.

5. Sample survey
Sample composition
Three main areas of origin of the asylum seekers and refugees residing in
Aegean islands: Sub-Saharan Africa; Middle East (Syria, Iran, Irak) and Central Asia
(Afghanistan and Pakistan).

5. Sample survey
Sample survey results
•
•

Very low participation of women (10%).
The majority of interviewed migrants have a good level of English. The other
main languages are French, Arabic or Persian.

Participants’ composition
by gender

Percentage (%) of participants
speaking English (excellent
level)

5. Sample survey
Sample survey results
•
•

Even half the sample did not provide the age, the largest part is under 30.
The majority of respondents have their education certificates. For the others,
it is difficult to demonstrate their education level.

Participants having their
certifications
(documents)

Participants by age

5. Sample survey
Sample survey results
Among the most-wanted topics for an academic inclusion process, the most
relevant are: Computer sciences, Social sciences, Medicine / Nursing and
Economics.

6. Suggestion for Seminars
•

The first session is dedicated to the presentation of SCIREA
project: goals, actions, target group. UAeg will illustrate
the different opportunities of research and learning,
within the Aegean islands or with other partners.

•

Then, the first session is also dedicated to the analysis of
the context at social, normative and economic point of
view.

•

The second part is dedicated to trans-cutting topics, such
as skills assessment (CV writing, assessment of soft skills,
etc) and computer skills.

•

This session is aimed to provide a general understanding
of the topics, that can be detailed in depth in the next
steps of the project.

•

The final part of the day will be dedicated to the
evaluation of the seminars by participants themselves and
to possible follow-up of the seminars (topics, logistics,
etc.).

7. Main results
•

Three main areas of origin of the asylum seekers and refugees
residing in Aegean islands: Sub-Saharan Africa; Middle East (Syria,
Iran, Irak) and Central Asia (Afghanistan and Pakistan).

•

The large majority of the sample (almost 90%) has at least a basic
knowledge of English, but only the 56% speaks it fluently. Among
non-English-speaking people, the most common language are
French, Arabic and Persian.

•

The field research encountered a great obstacle to meet the
female component, basically for a lack of autonomy and a distrust
forward external operators.

•

The acknowledgement of titles and skills is a common issue for
people coming from foreign country, mainly in war context.

•

Among the most-wanted topics for an academic inclusion process,
the most relevant are: Computer sciences, Social sciences,
Medicine / Nursing and Economics.

8. Guidelines for SCIREA implementation
On the basis of official documents by international agencies and the research results, it is
possible to define some key aspects to be considered for the achievement of SCIREA project
objectives.
1. Enforce the network of stakeholders and share results, data and opinions. The
involvement of these partners can represent a key factor in terms of: access to refugees’
camps, management of data, access and distribution of information, involvement of
beneficiaries or experts.
2. Coordination with other Universities ad Institutions. The number of migrants coming to
Lesvos and Aegean islands represents a challenge not only for the locality, but for all Greece
and Europe.

3. Individual path. Even though the research target is composed by a large number of
beneficiaries, it is necessary to differentiate the range of services offered in order to
arrange a specific proposal related to personal skills, competences and expectancies.
4. Cultural mediation. The field research highlighted the need of an adequate preparation of
researcher and operators in order to face with the large variety of cultures and ethnic or
religious groups among refugees. Cultural diversity needs to be managed carefully in order
to prevent conflicts or other difficulties.
5. Gender equality. When talking about integration, it is important to consider the specific
needs of women, in order to allow them full access to education, training and labour market.

6. Ethics. Data collection and elaboration must follow standard procedures defined by
project partners and inspired by international organisations’ tools.
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Seminar objectives
 Main objective:
Help educated refugees re-integrate in the academia and the
labour market of Europe.
 Means of accomplishing the objective:
Provide refugees and asylum seekers with adequate training
concerning language skills, computer skills and special
issues.

Type of seminars
A) “Informative” seminars (soft topics)
 Courses on Basic English and German
 Seminars on e-mail management, CV writing
 Training on Basic Excel Skills

B) “Tailor-made” seminars (special topics).
 Training on Intermediate/Advanced Excel Skills
 Training on Basic Statistical Techniques with the use of SPSS
 Training on GIS Mapping and Spatial Data Analysis

Informative seminars
Courses on Basic English and German
(November 2018 at Moria camp by Maryam Shayestefar)
 English courses: 20 hourly sessions with 15-22 participants.
 German courses: 10 hourly sessions with 4 participants.
In both language courses all participants were Iranian females.

Informative seminars
Courses on Basic English and German

Informative seminars
Seminars on e-mail management, CV writing, studying
and working in Europe
(September-October 2018 at the premises of the University
of the Aegean in Mytilene by Maryam Shayestefar)
 It was a one-day seminar, consisting of 6 educational
hours. In this set of seminars, there were 10 participants
(7 men, 3 women) mainly from Afghanistan.

Informative seminars
Seminars on e-mail management, CV writing,
studying and working in Europe

Informative seminars

Training on Basic Excel Skills

(June 2019 at the premises of the University of the Aegean in
Mytilene by Ilias Siarkos)
 a six-day seminar, consisting of 24 educational hours (4
hours/day)
 9 participants (6 men, 3 women) of various nationalities

Informative seminars
Training on Basic Excel Skills

“Tailor-made” seminars

Training on Intermediate/Advanced Excel Skills
(June 2019 at the premises of the University of the Aegean in
Mytilene by Ilias Siarkos)
 a five-day seminar, consisting of 15 educational hours (3
hours/day)
 18 participants (9 men, 9 women) of various nationalities

“Tailor-made” seminars
Training on Intermediate/Advanced Excel Skills

“Tailor-made” seminars
Training on Basic Statistical Techniques with the use of SPSS
(May 2019 at the premises of the University of the Aegean in
Mytilene by Vasilis Gavalas)
 a three-day seminar, consisting of 12 educational hours (4
hours/day)
 22 participants of various nationalities

“Tailor-made” seminars
Training on Basic Statistical Techniques with the use of SPSS

“Tailor-made” seminars

Training on GIS Mapping and Spatial Data Analysis
(July 2019 at the premises of the University of the Aegean in
Mytilene by Ilias Siarkos)
 a four-day seminar, consisting of 12 educational hours (3
hours/day)
 15 participants (7 men, 8 women) of various nationalities

“Tailor-made” seminars

Training on GIS Mapping and Spatial Data Analysis

Evaluation of seminars
• At the end of each seminars participants were asked to fill in an
evaluation form.
• Their feedback was very useful
• In general, the participants are fully satisfied with the content,
the didactic material (i.e. PowerPoint presentation) and the
instructor of the seminars

Evaluation of seminars

Extra seminars
Extra seminar on CULTURAL AND SOCIAL INTEGRATION
OF REFUGEE RESEARCHERS

Extra seminars
Extra seminar on CULTURAL AND SOCIAL INTEGRATION
OF REFUGEE RESEARCHERS

Extra seminars
Extra seminar on CULTURAL AND SOCIAL INTEGRATION
OF REFUGEE RESEARCHERS

Thank you for your
attention!

Science4Refugees in Aegean Archipelago

Webinars organization and implementation The SCIREA e-book
Dr. Ilias Siarkos
Department of Geography, University of the Aegean
e-mail: isiarkos@aegean.gr
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1. Introduction
This presentation focuses and gives detailed information on two main
exploitable products of the SCIREA project:

WEBINARS.
The SCIREA e-book.

(http://scirea.aegean.gr/index.php/result#a3)

WEBINARS: They actually are
short “videos” which remain in
the project website and provide
valuable
information
about
“studying”
and
“working”
abroad, and other
“social
integration” issues.
The SCIREA e-book: An “e-book” consisted of three chapters, written in three
languages (English, Arabic and Farsi) and containing information on “how to
create a CV”, “how to study in Europe” and “how to work in Europe”.

2. Webinars
Organizing the webinars:
• “A webinar is a live, web-based video conference that uses the internet to
connect the individual (or multiple individuals) hosting the webinar to an
audience of viewers and listeners from all over the world”.
• In our case, no internet connection was available with regard to the viewers,
i.e. the refugees/migrants.
• Therefore, we decided to create videos (5 videos) by recording the person
hosting the webinar and thereafter show these videos to the refugees.
• The videos were projected in the
premises of the “One Happy Family”
(OHF) center in a specially designed
room by using all the necessary
equipment (i.e. projector, speakers etc.).

The “OHF” center

The “cinema”

2. Webinars
Webinar No1:
• Title: “The European Asylum system and the Italian experience”
• Date & Time: June 11, 2019 at 14:00 pm, UTC
• Duration: 1.5 hours
• Speaker: Mr. Enrico Di Pasquale, Reasercher, Fondazione Leone Moressa
• Lanquage: English
• Topics/Objectives: This webinar was aimed at: a) providing information about
the European Asylum system and the European Agenda on migration, and b)
presenting the Italian experience with regard to the reception and integration of
refugees.
• Procedure: The video was created by Mr. Enrico Di Pasquale and then was
projected to the refugees - After the projection was finished, a skype connection
was established, thus giving the oppurtunity to refugees to ask questions.
• Attendance: The number of refugees attended the webinar was rather low
due to the fact that most of them couldn’t understand the language (even though
there was someone helping with translation).

http://scirea.aegean.gr/?option=com_content&view=article&layout=edit&id=46

2. Webinars
Webinar No2:
• Title: “Greek language courses at the University of the Aegean”
• Date & Time: June 18, 2019 at 13:00 pm, UTC
• Duration: 1.5 hours
• Speaker: Mrs. Argyroula Diliou, Special Teaching Staff, University of the
Aegean
• Lanquage: English/Farsi
• Topics/Objectives: This webinar was aimed at providing information with
regard to the attendance of courses offered by the University of the Aegean on
learning Modern Greek language, as well as to the organization of classes for
both absolute beginners and more advanced speakers.
• Procedure: The video was created by Mrs. Argyroula Diliou - In this video,
translation from English to Farsi was also made with the help of Abas Haidari.
• Attendance: The number of refugees attended the webinar was higher than
the first one due to the fact that most of them could now understand the
language.

http://scirea.aegean.gr/?option=com_content&view=article&layout=edit&id=47

2. Webinars
Webinar No3:
• Title: “How to create a CV”
• Date & Time: July 02, 2019 at 14:30 pm, UTC
• Duration: 2 hours
• Speaker: Ms. Maryam Shayestefar, Researcher, University of the Aegean
• Lanquage: Farsi
• Topics/Objectives: This webinar was aimed at: a) explaining what is a CV, b)
describing the content of a CV and the type of information need to be included
in a CV, c) mentioning some key points that lead to a better CV, and d) providing
some sample models in the internet that can be used for CV creation.
• Procedure: Two different videos were created by Ms. Maryam Shayestefar,
one in Farsi and the other in English - The one in Farsi was projected to
refugees and the one in English was uploaded on the project website.
• Attendance: The number of refugees attended the webinar was rather high
because they could understand the language and the webinar topic was quite
interesting.

http://scirea.aegean.gr/?option=com_content&view=article&layout=edit&id=48

2. Webinars
Webinar No4:
• Title: “Moria camp and the “sea” of pollution”
• Date & Time: June 11, 2019 at 15:30 pm, UTC
• Duration: 1 hour
• Speaker: Ms. Shiza Aslan, MSc student, University of the Aegean
• Lanquage: English/Farsi
• Topics/Objectives: This webinar was aimed at: a) presenting the unpleasant
conditions observed on Moria Camp due to overflowing waste and inadequate
waste management, b) warning people about the serious threat of these
conditions on both public health and the environment, and c) raising
environmental awareness among the refugees.
• Procedure: The video was created by Ms. Shiza Aslan - In this video,
translation from English to Farsi was also made with the help of Abas Haidari.
• Attendance: The number of refugees attended the webinar was rather low,
even though they could understand the language, due to the fact that the
webinar topic was not interesting enough and familiar to them.

http://scirea.aegean.gr/?option=com_content&view=article&layout=edit&id=49

2. Webinars
Webinar No5:
• Title: “How to find a job in Europe”
• Date & Time: July 16, 2019 at 14:30 pm, UTC
• Duration: 2 hours
• Speaker: Ms. Maryam Shayestefar, Researcher, University of the Aegean
• Lanquage: Farsi
• Topics/Objectives: This webinar was aimed at: a) giving some tips to
everyone who wants to find a job, b) providing information on how to search for
a job, and c) presenting two well-known and widely used internet portals
(EURES, EURAXESS) and explaining how to use them for finding a job.
• Procedure: Two different videos were created by Ms. Maryam Shayestefar,
one in Farsi and the other in English - The one in Farsi was projected to
refugees and the one in English was uploaded on the project website.
• Attendance: The number of refugees attended the webinar was rather high
because they could understand the language and the webinar topic was quite
interesting.

http://scirea.aegean.gr/?option=com_content&view=article&layout=edit&id=50

3. The SCIREA e-book
The SCIREA e-book is divided into 3 chapters.
- Chapter 1: CV preparation
- Chapter 2: How to study in Europe
- Chapter 3: How to work in Europe
It is written to 3 different languages (English, Farsi and Arabic) by Ms.
Maryam Shayestefar.
Chapter 1:
• What is a CV?
• What is the difference between a CV and a Resume?
• What is the content of a CV (personal details, education, work experience etc.)?
• How do you write an appealing CV (providing some key points)?
References:
- https://theinterviewguys.com/cv-curriculum-vitae/
- https://zety.com/blog/how-to-write-a-cv
- https://europass.cedefop.europa.eu/
- https://www.reed.co.uk/career-advice/how-to-write-a-cv/

3. The SCIREA e-book
Chapter 2:
• General information about studying in Europe (e.g. opportunities, motivations,
application process)
• Information about Scholarships
- What is a scholarship & how you can get a scholarship?
- Scholarships and financial support in Europe (e.g. France, Germany, Sweden,
Belgium, Switzerland, Italy, UK, Netherlands)
- Scholarships for refugees (i.e. Top UK university offers scholarships for refugees,
The Council for Assisting Refugee Academics’ (CARA) UK, DAAD scholarships for
refugees, Wheaton Refugee Scholarship US)
• List of universities
References:
- https://www.study.eu/
- https://euraxess.ec.europa.eu/
- https://www.scholarshipsads.com/
- https://www.topuniversities.com/

“If you think education is expensive, try ignorance”
- Derek Bok

“Education is the most powerful weapon which you can use to
change the world”
- Nelson Mandela

Science4Refugees in Aegean Archipelago

Project dissemination plan and activities

Maria Lagou
Department of Marine Sciences, University of the Aegean
e-mail: mard16016@marine.aegean.gr
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Dissemination plan
• Meetings (disseminate project objectives and
outcomes)
• Publications
• Conference presentations and proceedings
• Networking activities
• Other project synergies
• SCIREA E-Book
• SCIREA Website
• Updates of SCIREA in Research gate

Kick-off meeting of the “SCIREA” project,
March 2018

PARTICIPANTS

UNHCR

Erasmus Office

RIC Moria

Refugee in Greece

Kick-off meeting of the “SCIREA” project,
March 2018

Meeting in municipality of Lesvos
Visit of the OHF

Visit of the Iliaktida center
Visit of the Kara Tepe Camp

Visit of the Mosaic center

Dissemination “SCIREA” project
•Mai – June of 2018

• Mar – Apr 2018

NGOs: Metadrasi, Praxis, MSf, MDM

RIC of Moria (5 times)
•April 2018

Lesvos Inter-Agency Consultation Forum- Thursday, 12 April
• April 2019

• July 2019

Istanbul University

Tilos & Rhodes
• Mai2019 -Feb2020

Bri I & Bri II (5 times)

Dissemination of project results
inHERE project Final
Conference
19 Sep 2018

Conference “Migration flows and integration policies: data evidence and best practices
in the EU”, Athens 23 No 2018, organized by ESPON INTERACT project

Announcement of fellowships

The University of the Aegean, in the framework of the project SCIREA"Science4Refugees in Aegean Archipelago,["H2020-SwafS-2017-1] announced 5
open fellowships positions for refugee’s scientists, which can conduct research in its
premises. The refugee’s scientists must have a PhD or at least a master degree in
informatic, mathematic, environment, marine science, engineering or any related
degree in earth sciences. The work location is at the University of the Aegean
premises in Mytilene, Lesvos island (Greece).

Networking and synergies

BRiDGE ΙΙ EU- Horizon project:
Bridge for Researchers in Danger Going to Europe - Part II (BRiDGE ΙΙ).
RESPOND EU- Horizon project: Multilevel Governance of Mass Migration in Europe
The Erasmus + / Directorate for Scholarships National Agency,
delivered to the University of the Aegean 2,000 language learning licenses online
of the Ministry of Education, Research and Religious Affairs related to the EU program
“European Qualifications Passport for Refugees”.
Information exchange with the UNEP MAP, One Happy Family, MOSAIC and
other related NGOS.
Participation in the INTER-AGENCY CONSULTATION FORUM meetings chaired
by UNHCR for information flow related to the refugees education matters

Match Making events
Organized by PRAXIS network
The first (1st) in Moria camp
Dec 2018

Match Making events

40 participants

Organized by PRAXIS to
inform refugees about
working opportunities in
Europe

•
•
•

EURES
EURAXESS
www.50languages.com/

2018

Moria ‘s Camp

OHF

2018

Match
Making
events

Occupation
tile-desighner
hardware of
computer
Mechanic
tailor
WelderCarpenter
Forniture
Stone-cutting

Education
diploma

sex old
M
24

College certificate
High school
High school
High school
Bachelor of
engineering
High school
High school

M
M
M
M

28
18
26
19

M
M
M

34
26
24

Welder-piping

Diploma

M

35

Stone-architect High school
Tailor
High school

M
M

24
34

Nurse

M

College certificate

The SCIREA website
http://scirea.aegean.gr/index.php)
• The SCIREA website provide an adequate search engine for key searches.

Web

contents constantly updated to encourage visitors to revisit the site often.

The SCIREA

e-book provides

“Study” and “Work” in Europe

A special section of the website will be linked to the Instagram in order to activate
an open forum, where all users may submit questions to and exchange views with
the scientists participating to SCIREA.

information for

SCIREA Companion E-book
“work and study abroad”

in 3 languages (English, Arabic, Farsi)
This E-book includes 3 chapters.
In chapter 1, preparation of CV is described in details
In chapter 2, the applicants can find useful information about European
universities and offered scholarships
In chapter 3, information about work opportunities in EU will be included

Thank you for your
attention!

SCIREA Scholars’ Research

Science4Refugees in Aegean Archipelago

Electric and Electronic Equipment Waste recycling market.
The case study of Greece
Researcher:
Abas Haidari (University of the Aegean)
Mentors:
Ass. Pr. Ourania Tzoraki (University of the Aegean)
Dr. Michalis Lasithiotakis (Democritus Institute)

SCIREA Final Conference “Inclusion of Migrants and Refugees through Education”
13 February 2020, University of the Aegean, Mytilene
101

Science4Refugees in Aegean Archipelago

Mental health of female refugees. Case study: Moria camp.
Researcher:
Maryam Shayestefar (University of the Aegean)
Mentors:
Asst. Pr. Ourania Tzoraki (University of the Aegean)
Assoc. Pr. Vasilis Gavalas (University of the Aegean)

SCIREA Final Conference “Inclusion of Migrants and Refugees through Education”
13 February 2020, University of the Aegean, Mytilene
102

Science4Refugees in Aegean Archipelago

What are the refugees looking for in Europe
beyond a safe place to live?
Researcher:
Neda Babaei (University of the Aegean)
Mentors:
Ass. Pr. Ourania Tzoraki (University of the Aegean)
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Research on Refugee Education

SCIREA Conference “Inclusion of Migrants and Refugees through
Education”
13 February 2020, Mytilene, Lesvos, Greece

SUBMISSION FORM:
TITLE

Intellectual Capital in the EU Universities during the
Refugee Crisis: Challenges and perspectives towards the
21st century
EXTENDED ABSTRACT:
Europe has an opportunity. The influx of refugees crossing the continent‟s borders has
elicited a mixed wave of emotions among politicians and citizens - but where some see
chaos and a burden for Europe, academics see potential for a great contribution.
Education is essential for giving refugee children hope for the future; development
goals cannot be achieved without educating those who have been left behind. For
Syrian and Afghani youths who have been forced from their homes and have lost
everything, education is about more than qualifications or test scores – it embodies
their hope for the future.
Education brings long-term societal benefits: aside from increased political
engagement, educated children contribute intellectual capital and pursue
entrepreneurial opportunities when they grow up, boosting economic growth. Tackling
the education challenge needs to start from two principles embed in the goal. First, “for
all” means that we must focus on the children who have been left behind. Millions of
children are out of school or are receiving a sub-standard education because of whom
they are or where they live. Second, “quality”: education must be effective, so that
children actually learn. For the 61 million children who are out of primary school,
formal education is beyond reach.
For refugees who have already received an education, it is vital to recognize this part of
their identity and to nurture their knowledge and intellectual capital. A refugee‟s
academic training and intellectual interests travel with them wherever they go and
follow their flight. When all else is left behind, this knowledge remains within them
and continues to form a key part of who they are. If refugees are given the necessary
resources, networks, and opportunities, they can reconnect with their true identities in
any of the EU countries or elsewhere in the world.
It is crucial not only to prioritize working with refugees but to formulate a system that
allows academics to make use of their positions of influence. On an individual level,
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academics can reach out based on shared interests to identify possibilities for
interesting collaborations and exchanges of ideas within their field of expertise.
Institutional strategies alone are not enough to make the academic world more
accessible for refugees. Rather, a sustainable solution can only be achieved through a
bottom-up approach, which makes use of the existing motivation found among local
academics. Institutions must facilitate, not neglect, this inclination to make society
recognize refugees‟ human capital.
Universities are knowledge intensive organizations that have a high ratio of intangible
resources over the tangible ones. Intellectual capital main components are: human
capital, structural capital, and relationship capital. The core processes for which
performance indicators must be defined are: research, education, training,
commercializing of research, knowledge transfer to the public, services and
infrastructure. Impact should be considered on the most significant stakeholders:
students, professors and researchers, Ministry of Education and Science, industry,
business community, and science community. Among the main challenges from the
refugee crisis language acquisition is a key element in empowerment processes; in
terms of education, the importance of specific policies is demonstrated by research
amongst the children of previous waves of refugees. In many cases, policies were not
„sensitive to or orientated towards the variable needs of second generation from refugee
backgrounds. Adult education is also crucial, particularly in terms of developing
linguistic competencies, the entry to the labor market, and the need for a complete
rethink of legislation and policy to ensure equal access for women to the asylum
determination procedure and to the social and economic participation of refugee
women.
Author(s) Name(s)
Konstantinos Kalemis1*, Anna Kostarelou2
Author(s) Affiliation(s) (1) Refugee Educational Coordinator at Malakasa Refugee
Camp, Member of the Independent Department for the
Coordination and Monitoring of the Refugee Education of the
Ministry of Education and Religious Affairs
(1), (2) Instructor at the National Centre for Public
Administration and Local Government
Presenter Name &
Name: Konstantinos Kalemis
Contact e-mail *:

e-mail: kkalemi@geol.uoa.gr & kkalemis@primedu.uoa.gr
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SUBMISSION FORM:
TITLE

Integrating female and migrant/refugee NEETs through
the development of skills in social economy, resilient
economic sectors and ICT
EXTENDED ABSTRACT:
The lack of educational and employment skills creates obstacles for young people Not
in Employment, Education or Training (NEET) that face barriers when entering labour
market, and may create the prerequisites for social exclusion, disengagement and
poverty. This is especially so for migrants and refugees that are also in a NEET
situation. The YOUTHShare project (www.youthshare-project.org) aims at reducing
youth unemployment in coastal and island regions of Mediterranean EEA by advancing
young NEETs skills in trans-locally resilient agri-food production and the pertinent
circular economies. By boosting the potential of social entrepreneurship in those
sectors through social and sharing economy by means of an integrated multi-scalar
methodology and practice, the project will lead to reduced economic disparities and
increasing social integration.
This presentation briefly analyses the holistic methodology developed in YOUTHShare
for young migrant NEETs engagement, education and integration. The first part of the
presentation focuses on the innovative role of the mentors -mediators (i.e. the “Key
Account Mangers”) who identify, select and enrol thevulnerable groups of young
people in the educational program. The second part of the presentation discusses the
structure and the content of the educational material developed (i.e. the educator’s
manuals, the trainees handbooks etc). The latter material aims to enhance NEETs’
skills in social economy and in resilient sectors such as agri-food production or circular
economy. In the third part we present the project’s e-learning platform which facilitates
NEETs enhancement and engagement. Relevant issues, such as the additional
moduleswhich help NEETs develop soft or other skills such as basic ICT knowledge,
emotional intelligence and team working, will also be presented.
The presentation ends by stressing best practices in relation to the development of
educational material for NEET migrants. It also summarizes key findings on: a) the
best way to use available human resources and educational practices in job matching
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and skills utilizing tasks, b) the easy replicability of training handbooks/manuals and
finally, c) the ability to maximize the potential audience of relevant training throughelearning platforms.
Author(s) Name(s)
Michalis Poulimas1*, Dimitra Glenti1, Katerina Klonari1,
Thanasis Kizos1, Stelios Gialis1
Author(s) Affiliation(s) (1) University of the Aegean, Greece
Presenter Name &

Name: Michalis Poulimas

Contact e-mail *:

e-mail: mpoul@soc.aegean.gr

108

SCIREA Conference “Inclusion of Migrants and Refugees through
Education”
13 February 2020, Mytilene, Lesvos, Greece

SUBMISSION FORM:
TITLE

Language support of refugee minors in Croatia

EXTENDED ABSTRACT:
For refugee minors educational system offers potential to be one of the greatest
facilitators of integration. School can provide stability and certainty, help children to
cope and to get back roles suitable for their age, learn language and establish social
bonds that help them to integrate. Unfortunately, educational institutions are really
slowly adapting to needs of refugee pupils and let them carry the whole burden of
integration.
The aim of this presentation is to expose obstacles that derive from structure of
educational system in Croatia, but also the power of cooperation between schools and
NGOs, to provide an encouraging environment for newly arriving students. Also, it
shows how non-formal and informal educational programs can be of benefit for pupils
to integrate better in schools and trough schooling system into society. During this
presentation, three programs held by the NGO “Are You Syrious?” would be
presented: language support and support with writing homework for asylum seeking
children inside the reception centre Porin in Zagreb, language support and support with
writing homework for children under international protection and the “Big Brother/Big
Sister program”, a form of cooperation between schools, parents and volunteers. The
program in the reception center demonstrates us how language pluralism in class can be
used as opportunity and how to manage a group of students with very diverse
backgrounds, previous language knowledge and educational needs. Also, it enlightens
obstacles and challenges that teachers face. The program with children under
international protection shows us benefits of a holistic approach to the child,
recognizing not only its educational needs, but understanding the whole situation, that
child and his family face now. The “Big Brother/big sister” program shows us, how
volunteers can build a bridge between parents and children and facilitate their
cooperation.
Author(s) Name(s)
Anamaria Macanović
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Author(s) Affiliation(s) NGO “Are You Syrious?”
Presenter Name &

Name: Anamaria Macanović

Contact e-mail *:

e-mail: anamaria.macanovic23@gmail.com
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SUBMISSION FORM:
TITLE

Some thoughts on the multi-sited field of refugee
education: The case of Lesvos
EXTENDED ABSTRACT:
Since 2015, Lesvos has played a key role as an entrance point to Europe for thousands
of refugees and asylum seekers. Following the E.U. – Turkish agreement in 2016 a
large amount of these newcomers have been trapped on the island. As a consequence,
the settlement and education of these populations have been perceived as crucial issues
among the Greek government and humanitarian governance agendas. This study
focuses on educational issues. Firstly, a brief background of how the Greek educational
system has approached otherness the last decades is presented. Since 2017, the gradual
registration of refugee children in formal education serves the rhetoric of integration.
At the same time, non-formal educational activities by humanitarian agencies or
refugees themselves contribute to the creation of diverse social spaces both in the urban
areas and in the two official camps of the island. New challenges emerge, due to the
“refugee crisis”, for the educational system, for the local community, for the
humanitarian agents and the refugee communities themselves.
Author(s) Name(s)
Rafailia Maria Tsiligkiridou
Author(s) Affiliation(s) Department of Social Anthropology and History, University
of the Aegean, Greece
Presenter Name &
Name: Rafailia Maria Tsiligkiridou
Contact e-mail *:

e-mail: sad17004@sa.aegean.grd

111

Formal Education for Refugees

Intergration of the refugee children

in Primary School
Ένταξη παιδιών προσφύγων στο Δημοτικό Σχολείο

2nd Primary School of Mytilini .
2ο Δημοτικό Σχολείο Μυτιλήνης
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Educational program for refugees
Πρόγραμμα εκπαίδευσης προσφύγων
• It is vital to defend and put into action the right
to education of refugee children.
• Zωτικό το έργο υπεράσπισης και εφαρμογής του δικαιώματος
εκπαίδευσης των παιδιών προσφύγων

o Confronting:
o unprecedented problems from the school community
and the local society
o educate people that are coming from completely
different social environment
Αντιμετώπιση:
o πρωτόγνωρων προβλημάτων από τη σχολική κοινότητα και
την τοπική κοινωνία,
o εκπαίδευση μαθητών που προέρχονταν από ένα τελείως
διαφορετικό περιβάλλον

Tracing the intentions of the teachers and parents
Ανίχνευση των προθέσεων των εκπαιδευτικών και των γονέων

• their opinions are divided
• fear
• Gathered indignation due to the rapid change of their
daily lives
• worries about the future
• οι απόψεις τους ήταν διχασμένες
• φόβο,
• συσσωρευμένη αγανάκτηση από την ξαφνική αλλαγή της
καθημερινότητάς τους
• και ανησυχία για το μέλλον τους

• A new educational measure by the Ministry of Education
pioneering on state and European level that we had to implement
Ένα νέο εκπαιδευτικό μέτρο του Υπουργείου Παιδείας καθόλα νόμιμο σε
κρατικό και ευρωπαϊκό επίπεδο, που καλούμασταν να εφαρμόσουμε.

•

I tried to confront the primary fears about health, hygiene and
coming into contact with refugee children
Προσπάθησα να καλύψω τους πρώτους φόβους που είχαν να κάνουν με την
υγιεινή του χώρου και της συναναστροφής με τα προσφυγάκια

• The educational and cleaning staff of the school was increased
Αύξηση του εκπαιδευτικού προσωπικού, του προσωπικού καθαριότητας και
φροντίδας του σχολείου μας

• I listened to the suggestions and ideas of the teachers and
parents. I also tried to apply some of them
Άκουσα τις προτάσεις γονέων και εκπαιδευτικών και μάλιστα ορισμένες
προσπάθησα να τις αξιοποιήσω

Afternoon gathering with the parents for discussion
and information with:
Απογευματινή συζήτηση-ενημέρωση γονέων με:
• the responsible coordinator of refugee-children
miss Maria Perdikouri
την υπεύθυνη συντονίστρια παιδιών –προσφύγων
κ. Μαρία Περδικούρη

• αnd the doctor Mr Patesto - president of the
Hellenic Centre for Disease Control and Prevention
(HCDCP)
και τον ιατρό Πατέστο, Πρόεδρο του Κέντρου Ελέγχου
και Πρόληψης Νοσημάτων (ΚΕΛΠΝΟ) για τα εμβόλια
και τις ασθένειες

Getting started with
Ξεκίνημα με:

• one teacher for Greek language lessons
• οne teacher for English language lessons
• 17 students aged from 7 to 14 years old which
had declared to be 12 years old
• μία εκπαιδευτικό ελληνικής γλώσσας,
• μία αγγλικής γλώσσας
• και 17 μαθητές ηλικίας από 7 έως 14 ετών πιθανόν, που
είχαν όμως δηλώσει 12 ετών

The oral communication with them was
from very difficult to non existent.
Η λεκτική επικοινωνία μαζί τους ήταν δύσκολη
έως ανύπαρκτη.

Relationships among refugee-children

Σχέση των παιδιών προσφύγων μεταξύ τους
• The relationships among refugee-children daily
were very difficult, they couldn't coexist and
couldn’t control their anger (we were experiencing
with them their psychological state)
Η σχέση μεταξύ των παιδιών προσφύγων καθημερινά ήταν
πολύ δύσκολη, δεν μπορούσαν να συνυπάρξουν, δεν
μπορούσαν να ελέγξουν το θυμό τους. (βιώναμε κι εμείς την
ψυχολογική τους κατάσταση)

Relationships among refugee-children and the
rest of the children in the school
Σχέση των παιδιών προσφύγων με τα άλλα παιδιά του
σχολείου

• On the other hand the refugees from DYEP and
the rest of the students from the school started
to have some codes of communication among them
Αντίθετα όμως τα προσφυγόπουλα του ΔΥΕΠ και οι μαθητές
του κανονικού σχολείου είχαν αρχίσει να έχουν κώδικες
επικοινωνίας μεταξύ τους

Enrollment of refugee children for integration in
the mainstreem morning programme
of the primary school

Πρωινό τμήμα προσφύγων _ Ένταξη στο κανονικό σχολείο
• About 15 children were enrolled to the normal
courses of our school in various classes among the
120 students which is a percentage of 12% of our
student population
Εντάχθηκαν περίπου 15 παιδιά στα κανονικά τμήματα του
σχολείου μας σε διάφορες τάξεις ανάμεσα στους 120 μαθητές
μας δηλαδή ένα ποσοστό 12% του μαθητικού πληθυσμού μας.

• Αs, time passed their differences also started to
lessen
• Με τον καιρό οι διαφορές αμβλύνονταν

Thank you!!!

REFUGEE AND IMMIGRANT
EDUCATION IN THE EVENING
HIGH SCHOOL OF MYTILENE
DESPOINA VERRI
Teacher, Evening High School of Mytilene
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SCHOOL YEARS 2016-2020
• Integration of approximately 110
refugees/immigrants into our school

Data referring to
refugee/immigrant students (Ι)
 15-18 year old unaccompanied minors and
adults (2016-2018)
 Adults (2018-2020)
 The majority of students are young males
 Countries of Origin: Afghanistan, Syria,
Pakistan, Bangladesh, Iran, Turkmenistan,
Algeria, Iraq, Nepal, Ghana, Ivory Coast,
Republic of the Congo, Zimbabwe, Cameroon

Data referring to
refugee/immigrant students(ΙΙ)
• Native Languages: Urdu, Arabic, Farsi,
Dari, Pashto, French, English, Turkish,
various African languages and dialects

Integration into School (Ι)
• Tests assessing the knowledge of Greek as a
second language
• Integration into refugee reception classes (levels
I & II). The level of knowledge of the Greek
language is used as a criterion.
• Integration in (Reception Centres for the
Education of Refugee Children) Secondary
Education Reception Structures for refugee
/immigrant minors

Integration into School (ΙΙ)
• Registration in the grade that corresponds to
the age of the child
( for students up to the age of 18)
• Inclusion in the standard school curriculum.
Inclusion criterion: the completion of two
years of attendance in a reception class or
the very good knowledge of the Greek
language

School Subjects Taught (Ι)
• Greek as a Foreign Language (15
teaching hours per week) - Reception
Class
• Maths - English- Physics – Teaching a
mixed class of Greek students and
refugee / immigrant students

School Subjects Taught (ΙΙ)
• Physical Education (PE)- HistoryΤechnology (additional school subjects in
Secondary Day Schools)
• Implementation of the analytical curriculum
of the Institute of Educational Policy for the
Education of refugees

Teaching Methods
•
•
•
•
•

Diversified Teaching
Cooperative Group Learning
Experiential Approach
Mutual Learning Approach
Inclusion

Teaching Supplements (Ι)
• Use of school books issued by the Greek
Ministry of Education for the teaching of
Greek as a foreign language (2018-2020)
• Adaptation of school manuals to the
students’ teaching needs

Teaching of School Subjects
(ΙΙ)
• Use of the English language as a means
of communication and comprehension of
Greek language terms
• Use of English-Greek dictionaries

Teaching of School Subjects
(III)
• Use of audiovisual material
• Connection of Greek with the
refugee/immigrant students’ mother
tongue
• Simplification of Greek in various cognitive
subjects (eg. History)

Teaching of School Subjects
(IV)
• Approach via cultural and linguistic interaction
• Activities intended to highlight common terms in
different languages
• The value of transferring knowledge from one
language to another.
• Utilization of skills – qualifications ( eg. drawing)

Examples
• Formulation of words-phrases in Greek
during the teaching of the Greek
Language in English and in the students’
mother tongues
• Association of new knowledge with
already acquired knowledge (e.g.
Alexander the Great and his Time from the
perspective of various peoples)

Difficulties/Challenges
• Refugee/immigrant students’ termination of
attendance because of their moving to other
areas of Greece or to other countries
• Registration throughout the school year
• Differences in the cognitive level of the Greek
language
• Cultural-Linguistic differences
• Insufficient teacher training

Refugee / Immigrant student
Conduct
•
•
•
•

Respect to teachers and fellow students
Substantial interest in learning
Participation in student competitions
Participation in excursions, activities
involving the improvement of school
environment, the creation of documentary
films, the programme “Let’ s Do it
Greece”…

Good Practices regarding the peaceful
coexistence among students
• Cooperation between headmaster, teaching
stuff and the people in charge of
accommodation facilities for everybody’s
uneventful integration in the student community,
keeping in mind every person’s right to
education
• Fruitful dialogue with Greek students regarding
acceptance and mutual respect

Good Practices regarding the peaceful
coexistence among students
• Respecting each other’s religious beliefs
• Use of New Technologies for the
promotion of universal values

Good Practices in the context
of extra-currricular activities,
aiming at the peaceful
coexistence among all

Programmes of School Activities
«I Care and Act» 2016-2020

Participation in Action Aid activities for
Education as everyone’s right

Writing and Illustrating a fairy tale titled
“The Power of Love”-Dramatization

Visit to a bookshop
• A reading of C.P. Cavafy’s poems in
Greek, English and French
• Reading a fairy tale in Greek and Arabic

Creation of Calendars

Protection of Natural Environment

Celebration of Fat Thursday
(Tsiknopempti)

Participation in National Parades

Participation in the Commemoration of the
28th October 1940 anniversary of OXI Day
• Presentation of the 2nd World War from the
foreign students’ viewpoint

• A joint theatrical event against Fascism

Excursions

Exchange of Cultural Values

Joint presentation of a tribal African
song and a traditional Greek song

Song composed by a Greek student and
performed by an African student with the aim of
tracing her missing family members

Creation of three documentary films about the
refugee crisis – Cooperation of native students
and refugees

Conclusions
• Peaceful co-existence among all the
students of the school
• Acceptance of “Otherness”
• Promotion of knowledge
• Shaping healthy personalities
• Socialization

Thank you for your attention!

Formal Education for Refugees
ORGANIZATION: Ministry of Education
TEACHING TEAM: Teachers of Primary and Secondary Reception Classes and Reception
School Annexes (DYEP) in Mytilini
CONTACT INFO:
Name: Dionisis Pavlou, Refugee Education Coordinator in Mytilini
e-mail: dpavlou@sch.gr
TOPICS/QUESTIONS
1) What are the general objectives and the main aims of the educational programms? What
are you seeking to achieve through these programs?
The general objective of the reception educational programms of the formal education is the
integration of the refugee children in the Greek education and society. Through these programs we
want to develop an inclusive model of formal education for all the children, local and refugeemigrant.

2) What are the planned and actual target groups of the educational programms? To whom
are these programms addressed? (You can give some information about the students, e.g.
age, gender, nationality, mother tongue).
To all the children of school age that is from 4 to 18 years old. There are different structures for
every level.

3) What kind of lessons are offered to the students? When and where do the lessons take
place?
Mainly Greek language as a foreign language lessons, English language lessons, Mathematics,
Computer Science, Art and Gymnastics. The lessons take place in the Greek schools, in the
morning at the RC and in the evening at the DYEP. Only the kindergartens are operating inside the
Hosting Centers.

4) What teaching methods and learning activities do you use? In which waysdo you keep
the students engaged in learning?
There is an effort to apply interculture and inclusive education models.
The students can use special books or work through interactive digital systems.
By special activities the students can develop relation among them and local students.
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5) Do you use any teaching material (i.e. course books)? How easy is it for students to use
it?
We use special books that are familiar to the students because they use the main languages of
them.

6) Who is providing funding for the current programs?
The Greek Ministry of Education through special programs (ESPA) in cooperation with other state
services.

7) Is there any programme evaluation and how is it carried out?
There is a program evaluation through regular and annual reports of various levels (teachers,
coordinators, regional administrators etc.)
8) What is the teachers’ profile (i.e. specialty, qualifications/skills, teaching experience)?Are
there any training programms that teachers are supposed to attend?
The teachers are employed through the general table of unemployed teachers.
We have planned and applied special training programs for them and listening to their experience
and their feedback we plan the next training programs.

9) What are the most common problems/challenges that you come across and have to deal
with during the programs?
The fluidity of the attendance of the students and the continuous moving of their population.
The non-permanence of the teachers.
The difficulty of keeping a total index for this moving population.

10) What are the prospects for the students participating in the educational programms? To
what extent do the programms contribute to the inclusion of refugees into national
educational system, as well as to their social integration in general?
Once the students are registered, they are included in the national index of students so they can
study in any suitable structure of formal education in Greece, reaching the Greek Universities, or
they can certify their studies if they go abroad. Actually is the main (and for the moment the only)
general process for their and their families social integration.
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SWOT analysis (for Refugee Educational Programms)
(S)trengths

(W)eaknesses
- fluidity

- social interaction

- loss of continuity and stability

- general process for everyone

- lack of flexibility

- state authority

- big delays in starting the programs

(O)pportunities

(T)hreats

- integration

- bureaucratization

- changing Greek education to a progressive
inclusive model

- xenophobic political choices
- fragmentation

- use experimental education methods
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Non-formal Education for Refugees

SCIREA Conference “Inclusion of Migrants and Refugees through
Education”
13 February 2020, Mytilene, Lesvos, Greece
SUBMISSION FORM:
TITLE

Teaching Modern Greek at Olive Grove and English at
Kara Tepe
EXTENDED ABSTRACT:
The presentation will be on teaching two different languages (i.e. Modern Greek and
English) by the same person (on a volunteer basis) to Afghans in two diametrically
different environments at the Olive Grove (Moria, Lesvos) and at Kara Tepe (Mytilene,
Lesvos).
The presenter (the teacher herself) will discuss briefly about: (1) the actual target
groups (gender, age) and the reason they learn Modern Greek or English; (2) teaching
methodologies and teaching materials used during the classes; (3) dynamics developed
during these classes; (4) problems and challenges that rise during teaching, such
problems of communication, lack of facilities; and (5) which of these two teachings is
more likely to help refugees be integrated in the Greek society.
Finally, the presenter will express her view on how teaching Modern Greek and
English can potentially help refugees feel included into the Greek educational system
(if they wish it) and what discourage them to learn these languages and, eventually, to
integrate in the Greek society.
Author(s) Name(s)
Aikaterini Nikoralea
Author(s) Affiliation(s) University of the Aegean, Greece
Presenter Name &

Name: Aikaterini Nikoralea

Contact e-mail *:

e-mail: anikolarea@geo.aegean.gr
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SCIREA Conference “Inclusion of Migrants and Refugees through
Education”
13 February 2020, Mytilene, Lesvos, Greece
SUBMISSION FORM:
TITLE

Teaching Greek in classes targeting both Erasmus and
immigrants-refugees groups
EXTENDED ABSTRACT:
The courses of Modern Greek at the University of the Aegean are given in the context
of the pedagogical offer of the School of Social Sciences. They are addressed mainly to
students, professors and researchers taking part in programs of the European Union.
Upon my specific request and after the decision of the School of Social Science,
migrants and refugees, who want to learn Greek or to improve their language skills, can
also attend the language courses. Migrants-refugees who express their interest to take
part in Greek language courses offered by the University may attend the same Greek
classes followed by Erasmus as well as other categories of students (in other words,
there are not separate classes for them).
The poster I will present describes how Greek courses in the University of Aegean are
organized (schedules, classes, levels, etc.), the profile of the participants, the basic
pedagogical principles that shape the content and delivery of the courses, the teaching
methodology (material, techniques and evaluation), the learners linguistic needs and
goals. In this poster I will also mention the problems and the difficulties migrants and
refugees are faced with when they decide to attend the language courses on offer at the
University.
Generally, in the framework of the Greek courses in classes with two target groups
(Erasmus and migrants and refugees) we can acquire valuable feedback on the
relationship with and between the students and on how to adapt the teaching practices.
Last but not least, both categories of students can develop intercultural communicative
competences. All aspects discussed above can contribute to stimulate a reflection and a
constructive discussion.
Author(s) Name(s)
Argyroula Diliou
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Author(s) Affiliation(s) University of the Aegean, Greece
Presenter Name &

Name: Argyroula Diliou

Contact e-mail *:

e-mail: ardil@aegean.gr
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Bridge for Researchers in Danger Going to Europe – BRiDGE
Bridge for Researchers in Danger Going to Europe Step II – BRiDGE II
Projects Presentation
FACTS AND FIGURES
• The highest number of first-time asylum applicants
in the second quarter of 2018 was registered in
Germany (25 % of all applicants in the EU Member
States), followed by France (19 %), Greece (12 %),
Spain (12 %) and Italy (10 %). These 5 Member
States together account for 78 % of all first-time
applicants in the EU28.
• Sweden and Switzerland give the highest chance
to refugees to find employment.
• One main channel for researchers in danger going
to Europe is the Balkan Route (Bulgaria, Serbia,
Austria).
• Citizens of 145 countries sought asylum for the
first time in the EU in the second quarter of 2018.
Syrian, Afghan and Iraqi were the top 3 citizenships
of asylum seekers, lodging 18.300, 9.200 and 8.400
applications respectively.
• EU-Turkey Deal (03/2016): Biggest refugee
population worldwide (3,5 mil) is in Turkey.
Criticism: a. precariat of legal status of refugees, b.
political instability: 8000 Turks have sought asylum
in Germany in 2017.
TARGET GROUP
Highly skilled refugee researchers, particularily early
and late stage post doc researchers and professors of
all ages, especially those with asylum related status.

Project Results BRiDGE

• Pilot Training Course for RRs: ERA Labour Market
- what ERA is?
• Pilot training course for RRs:
• Foster Your Employability and
Integrate Better in the Society
• How to identify and overcome
intercultural and required
employability skills´ gaps?
• Follow-up webinars
• Publication of Pool of Experts per country
• Location of publications: http://www.unibielefeld.de/bridge
BRiDGE and BRiDGE Step II, 28.01.2019, Bielefeld, Eleni Andrianopulu

Projects Activities
BRiDGE and BRiDGE Step II are two complementary projects funded under the
Horizon 2020 call Science4Refugees-Support to highly skilled refugee scientists.
From South East Europe to its North the BRiDGE projects give an all-in-one
solution for the localized guidance of researchers in danger in the European
Research Area (ERA) and enable the 40 EURAXESS country members in the ERA
to identify and utilize the potential of refugee researchers (RRs) across Europe
Support of up to 520 researchers in danger: career development advisory
services, training, and academic and non-academic mentoring for the RRs.

LOCATION
Europe, in detail:
BRiDGE: Germany, Switzerland, Bulgaria, Greece,
Turkey
BRiDGE Step II: Germany, Switzerland, Bulgaria,
Greece, Sweden, Austria, Serbia

Register for the next event
under bridge.coordinator@unibielefeld.de
BRiDGE Training May 9, 2019 in
Ankara
Open for researchers in danger

Coming Soon:
• Services’ Map: gap analysis and map of career
advice services for refugee researchers
• Video Handbook (Vlog): Description of the
target process
• Pilot Training Course for academic mentors on
how to guide RRs
• Pilot Training Course for non-academic mentors
on how to guide RRs
• BRiDGE Conference
• Survey on Career Perspectives of RRs

Project Results BRiDGE II

DURATION
BRiDGE: 04/2018-03/2020 (24 months)
BRiDGE Step II: 12/2018-11/2020 (24 months)
OBJECTIVES
Both BRiDGE projects aim to change the life context
of refugee researchers (RR) and to build a bridge back
to a productive environment for researchers. For a
long-term integration into a highly competitive labour
market both BRiDGE projects aim in
• advising, matching and mentoring of RRs,
• involving and supporting academic and industrial
mentors for RRs,
• training the above to guide RRs better and manage
the involved expectations,
• training non-academic mentors, especially ones
from the EURAXESS network,
• training RRs to orientate in the ERA and use the
provided resources to restart their career as
researchers.
• building networks for RR, mentors and
professionals
• providing data, analysis and policy advice for a
complex situation

• Please send us an e-mail to include you on the
expert´s pool of your country:
bridge.coordinator@uni-bielefeld.de

EURAXESS – Researchers in Motion is an initiative of the European Research
Area strategy that addresses barriers to the mobility of researchers, supported
by 40 European countries and coordinated by the European Commission. It
provides support to researchers and their families in mobility and career related
issues. More than 500 Service Centres are in place.

Find out more about BRiDGEs

Coming Soon:
• Career Plan tools for mentors
• Fostering networks of mentors
• Piloting a peer mentoring program
• Piloting an internship program in non-academic
sector
• Piloting a Dual Career Study
• Pilot training courses
• Manage your research career
• Research
career
outside
academia
• Transferable skills supporting
your research career
• Cultural and social integration
• Pilot training courses for academic and
industrial mentors
• Pilot training courses for EURAXESS service
centres

Contact
CONTACT INFORMATION
Coordinator: Eleni Andrianopulu
Email: bridge.coordinator@uni-bielefeld.de
.Telephone: +49 521 106-4880
WEBSITE
http://www.uni-bielefeld.de/bridges

.

Die Glocke, 17/02/2018

Hands on matching refugee
researchers with academic
mentors in your institution!
Photo Miguel Lim, How to best integrate
academics and students refugees into
higher education, European Science
Open Forum 2018

The project BRiDGE has received funding from the
European Union´s Horizon 2020 Research and
Innovation programme under grant agreement No
788339.
BRiDGE Step II has received funding from the
European Union´s Horizon 2020 Research and
Innovation programme under grant agreement No
824601.

Bridge for Researchers in Danger Going to Europe, 20.03.2019, Athens, Eleni Andrianopulu

PARTNERS BRiDGE and BRiDGE Step II

PARTNERS BRiDGE

This work is licensed under a Creative Commons Attribution 4.0 International License

PARTNERS BRiDGE STEP II
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(CO)FUNDED BY

Non-Formal Education for Refugees (UNHCR)
ORGANIZATION: UNHCR
CONTACT INFO:
Name: Georgia Chalkoutsaki
e-mail: chalkout@unhcr.org
TOPICS/QUESTIONS
1) What are the general objectives and the main aims of the educational programms? What
are you seeking to achieve through these programs?
UNHCR is not providing directly educational activities but do so through their partner, METAdrasi.
The goal of these programmes is to offer non-formal education to the refugee children, as
education is considered one of the most basic services asylum seekers and refugees should have
access to. All the activities provided are preparatory and aligned with the Greek curriculum with an
end goal to have the children ready to be enrolled into Greek schools.

2) What are the planned and actual target groups of the educational programms? To whom
are these programms addressed? (You can give some information about the students, e.g.
age, gender, nationality, mother tongue).
UNHCR and as a result its partners, are using an Age, Gender& Diversity approach in all the
projects/services offered. As a result, there is not a specific target group in terms of nationality,
gender or mother tongue. In Lesvos, UNHCR is collaborating with METAdrasi for the provision of
NFE only for children and not adults. Therefore, the target group is children from 6 to 18 years old.
Due to the fact that the number of children has reached unprecedented levels on the island and
our project cannot cover all of the school-aged children, a prioritization needed to be made.
Regarding Moria it was decided that the unaccompanied children of the Sections will be targeted
as they are considered one of the most vulnerable groups among the population. For Kara Tepe,
mainly children with no education or with many years out of school are targeted.

3) What kind of lessons are offered to the students? When and where do the lessons take
place?
The classes offered are following the Greek curriculum, meaning Greek, English, Maths etc.
Lessons are taking place daily from Monday to Friday. For the students of Kara Tepe, the classes
are taking place inside the Hospitality Centre in five classrooms during morning hours (08:00 to
13:30). For the unaccompanied children residing in Moria, the classes are being offered in the
educational center located in Mytilene both in the morning and in the afternoon (10:00 to 14:00 and
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15:00 to 18:30). The lessons offered are following the Greek curriculum (Greek, English, Maths
etc.).
4) What teaching methods and learning activities do you use? In which ways do you keep
the students engaged in learning?
METAdrasi to provide more info on that.

5) Do you use any teaching material (i.e. course books)? How easy is it for students to use
it?
METAdrasi to provide more info on that.

6) Who is providing funding for the current programs?
UNHCR is funding METAdrasi for the current educational programmes by some of its own means,
but mainly through funds of the European Commission (DG HOME) and the Education Cannot
Wait Fund.

7) Is there any programme evaluation and how is it carried out?
UNHCR is in constant collaboration with METAdrasi on the field regarding the progress of the
project, any challenges faced, good practices etc. There is a specific number of monitoring visits
that UNHCR is conducting in order to evaluate the project as well as specific forms that are being
filled with the findings. These documents are shared with their partner for their information,
comments and actions points, if any.
8) What is the teachers’ profile (i.e. specialty, qualifications/skills, teaching experience)?
Are there any training programms that teachers are supposed to attend?
METAdrasi to provide more info on that.

9) What are the most common problems/challenges that you come across and have to deal
with during the programs?
METAdrasi to provide more info on that.

10) What are the prospects for the students participating in the educational programms? To
what extent do the programms contribute to the inclusion of refugees into national
educational system, as well as to their social integration in general?
As mentioned already, the programme is designed as preparatory and complementary to the
Greek curriculum. There are plenty of successful examples of students who were attending
METAdrasi’s programme and in a short period of time enrolled in formal education. The end goal of
our programmes is the inclusion of refugee and asylum seekers’ children into the national
educational system.
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SWOT analysis (for Refugee Educational Programms)
(S)trengths

(W)eaknesses

- Accredited by the Institute of Educational
Policy
- Supported and funded by an important donor
- Designed in a way that follows the Greek
curriculum and it has a preparatory nature.

- Has limited capacity (up to 150 students per
location)

- Experienced and certified staff
- Qualitative rather than quantitative work
(O)pportunities

- Good collaboration with the MoE
- Used as a good example in every important
mission/visit creating possibilities for extra
funding

(T)hreats
- Refusal of other actors to coordinate, might
cause duplications on students attending
multiple different programmes
- Demotivation of the students as some of
them are living for months in Moria in
deplorable conditions
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Non-Formal Education for Refugees (Iliaktida)
ORGANIZATION: Iliaktida
TEACHING TEAM: Mirsini Steka, Parashos Rados
CONTACT INFO:
Name: Mirsini Steka
e-mail: mersast@yahoo.gr
TOPICS/QUESTIONS
1) What are the general objectives and the main aims of the educational programms? What
are you seeking to achieve through these programs?
The objectives of the educational initiatives are the following:
 Social integration and preparation of minors to enter in formal education system.
 Reciprocal experiential exchange of cultural issues (food, music, clothing, dances, celebrations,
customs.) – Interculturalism.
 Motivations of children to participate in the activities of the guesthouse.
 Personalized activity plan for every child according to their interests.
 Preparation for language education certification exams (English or Greek language).
 Support in accessing to the labour market.

2) What are the planned and actual target groups of the educational programms? To whom
are these programms addressed? (You can give some information about the students, e.g.
age, gender, nationality, mother tongue).
From an educational view Iliaktida has three groups of beneficiaries: 1) The un-accompanied
minors, 2) The adults, 3) The families’ children.
Today, 41 children of the un-accompanied minor guest houses study in seven schools of all the
grades in Mytilene. The rest of them participate in non- formal education. The percentage of girls is
20,86% and of boys is 79,83%. About ethnicities the percentages are: Afghanistan 60,4%, Syria
7,9%, Iraq 5,8%, Iran 3,6%, Congo 11,5%, Cameroon 2,9%, Somalia 2,2%, Sierra Leone 1,4%,
Palestine 0,7%, Guinea 0,7%, Ghana 0,7%, Angola 0,7%, Benin 0,7%, Burkina Faso 0,7%. The
age groups are: 1) 0-6 years old: 5,7%, 2) 7-12 years old: 3,5%, 3) 13-15 years old: 24,5%, 4) 1618 years old: 66,2%.

3) What kind of lessons are offered to the students? When and where do the lessons take
place?
They are offered Greek, English, German and French languages, art and crafts as well as sport
activities.
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4) What teaching methods and learning activities do you use? In which ways do you keep
the students engaged in learning?
The teaching methods that are used are cooperative learning method as well as working in pairs or
teams. Moreover, brainstorming technique and warm-up activities are very useful. We apply
methods of questions-answers and we don’t forget to build on the previous knowledge. For Greek
language exams we concentrate on production and comprehension of oral/ written speech.
Additionally, experiential activities for social integration are a part of our teaching methods. For
instance, we visit libraries, market, cafés, public services, post offices, museums. We come in
contact with the local society and culture. We never forget to exchange cultural information about
their celebrations and customs. For example, the celebration of Nowruz, the first day of the year
that is celebrated in different date and different significance than ours.

5) Do you use any teaching material (i.e. course books)? How easy is it for students to use
it?
The teaching materials that are used are: an interactive board, laptops, images and pictures for
teaching vocabulary. Apart from these, body language and intonation are also important and
effective in learning. We use also dictionaries or visual-picture dictionaries, projectors, laptops, Cd
players, Internet and finally worksheets that the students take with them.

6) Who is providing funding for the current programs?
The Ministry of Economy and Development, particularly AMIF (Asylum, Migration and Integration
Fund) is the main funder of the program. The exact name of the program is: “Function of youth
residencies for unaccompanied minor refugees in Lesbos from Iliaktida Amke”.

7) Is there any programme evaluation and how is it carried out?
There is a program evaluation based on the responsibilities of the contract. Once a year there is an
evaluation paper that the educators have to fill. They complete the paper by informing their new
certificates or seminars about their sector and then they evaluate themselves (self-evaluation). At
the end they are evaluated by their superiors and the responsible social workers of the guest
houses.
8) What is the teachers’ profile (i.e. specialty, qualifications/skills, teaching experience)?
Are there any training programms that teachers are supposed to attend?
We are philologists of Greek Language and teachers. Some of the educators have their master
degrees, attended in seminars or they are certificate holders of Intercultural Education, Teaching
Greek or English as a second language, Special Education and Studies in Gender. Besides that,
some of us we have previous working experience with vulnerable groups of people. For instance,
special needs groups, Romanys, returnees, non-Greek ethnic groups and as a field some of us we
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have worked in refugee camps like Moria or Kara Tepe. The educators of Iliaktida participate in
training programs of UNICEF, MERIMNA (supporting the child that grieves the death of a loved
one) and generally in new books or new software presentations about teaching the Greek
language as a second language.

9) What are the most common problems/challenges that you come across and have to deal
with during the programs?
The most common problems that we come across are:
• Different cognitive levels of minors (illiterate students, intermittent education).
• Minors on a continuously move.
• Continuously socio emotional changes.
• Deficient education equipment.
• Loss of motivation for learning because Lesbos island is a transit.
• Few public schools that accept registrations of refugee minors - not prepared public education
system for accepting the huge number of refugees in Mytilene as also unfamiliar teachers with this
kind of children.
• Racism.
The most common challenges that we come across are:
• A daily routine for every child.
• Motivations for a continuously education awakening.
• Integration in formal education.
• Abrogatıon of prejudgments and stereotypes (coexistence).

10) What are the prospects for the students participating in the educational programms? To
what extent do the programms contribute to the inclusion of refugees into national
educational system, as well as to their social integration in general?
Our work as teachers in the guesthouses is the first step. The first step from a wild environment of
refugee camp to a normal life of a house. “Amif program” facilitates the house with a teacher that
wants to help every child to find his/her own path in education and society. Formal education for us
is our priority but because the reality is tough, we try to fix a normal daily school routine for the
children. The national education system is unready to accept the huge number of refugee minors.
There are not enough seats and (well-trained) teachers at schools. Nobody was prepared for this
big wave of minors. From that point of view, we cannot talk for real and equal integration/ inclusion
of the children and thus the prospects are limited. Teachers of formal or non- formal education
learn from our experience.
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SWOT analysis (for Refugee Educational Programs)
(S)trengths

(W)eaknesses

- Teachers’ experience
- Well trained teachers
- Empathy
- Warm, friendly, approving environment
in the guesthouses of Iliaktida

- Insufficient fundings for extra educational/
entertaining activities
- Extra teachers’ branches (Maths /Physics teachers)

(O)pportunities
- A regular routine for every child
- Communication-integration because of
knowledge of languages
- Teachers form public scholls sector that
support us despite the difficulties

(T)hreats
- Funding delays
- Fundıng cut
- Racism in Lesbos Island-xenophobia

- Support for finding jobs for our
beneficiaries
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Non-Formal Education for Refugees (SOS Children’s’ Villages)
ORGANIZATION: SOS Children’s Villages Greece
TEACHING TEAM: Spyrelli Irini, Molyviati Avra, Chtenelli Angeliki, Dimou Viktoria, Dagielli Eleni,
Michalelli Myrsini, Zografou Myrsini
CONTACT INFO:
Name: Spyrelli Irini
e-mail: ispyrelli@sos-villages.gr
TOPICS/QUESTIONS
1) What are the general objectives and the main aims of the educational programms? What
are you seeking to achieve through these programs?
The main objective for our organization and the aim of our team is for refugee children to have
access to quality education during their stay on the island and have the opportunity to be included
successfully into formal education through our support and guidance. It is crucial to provide these
services to children who have lost many years of their studies in a transit situation and many times
have abandoned their dreams and hopes for the future. Inclusion to the local community and
development of social skills through education are also very important goals for SOS Children’s
Villages.

2) What are the planned and actual target groups of the educational programms? To whom
are these programms addressed? (You can give some information about the students, e.g.
age, gender, nationality, mother tongue).
As the organization provides several services the target groups are quite different. First of all, we
support preschoolers (ages 4 to 5) and we prepare them before their access to the formal
kindergarten. Another target group is children with special needs and disabilities (ages 6 to 12)
who have limited or, in many cases, none access at all to other kinds of education inside and
outside of the camp. Remedial teaching and language support are provided to all the students who
attend or are registered to attend formal education (ages 6 to 17 years old). Teenagers and young
adults are also accommodated through our youth support project (ages 17 to 25 years old). We
keep a mixed gender and nationality policy in all our activities.

3) What kinds of lessons are offered to the students? When and where do the lessons take
place?
a) Remedial Teaching in Greek, English and Mathematics.
b) English and Greek for young adults.
c) Preschool program based on the official curriculum of the formal kindergartens.
d) Special Education.
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All our activities take place in Kara Tepe Hospitality Center for Refugees and Migrants in 3
separate containers (activities area).

4) What teaching methods and learning activities do you use? In which ways do you keep
the students engaged in learning?
 Project method
 Education through New Technologies
 Reciprocal Teaching
 Cooperative Teaching
 Teaching through Art

5) Do you use any teaching material (i.e. course books)? How easy is it for students to use
it?
Most of the material we use (including course books) is authorized from the Institution of
Educational Policy and specially designed for teaching Greek as a second language or for
Intercultural Education in general. Because of that the material is quite easy for the students to
use. Examples are: Klik sta Ellinika, Geia sas, Margarita, Ellinika me tin Parea mou etc.
Concerning our youth support program, we mainly use the material provided by ABC English, a
book specially made for adults with refugee background who have never learnt a foreign language
before. The teaching methodology used for this age group is mainly the communicative, with
emphasis on the basic everyday needs of the learners.

6) Who is providing funding for the current programs?
SOS Children’s Villages International.

7) Is there any programme evaluation and how is it carried out?
The evaluation of the program is being conducted frequently by the multidisciplinary team of
experts working for the organization. Also, a non-formal evaluation is conducted daily by the staff in
the field based on participation in our activities, results of performance, observation of social and
cognitive skills development and feedback from the beneficiaries.
8) What is the teachers’ profile (i.e. specialty, qualifications/skills, teaching experience)?
Are there any training programms that teachers are supposed to attend?
All the teachers are qualified and certified specifically to accommodate the needs of our program.
Our team consists of 2 Greek language teachers (Philology) certified both in Intercultural Education
and Special Education and with master’s degrees in Special Education/Language Difficulties and
Museology. Our English teacher (English language and literature) is certified in Adult Education
and has a master’s degree in Social Anthropology and Gender Studies. Our teacher in
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Mathematics and Science (Biology) has also a master’s degree in Education/Special Education.
The team that supports preschool education and special education (preschool teachers and
primary education teacher) are also certified and possess a master’s degree in Special Education.
All the team has previous teaching and volunteering experience in the field of intercultural and
special education.

9) What are the most common problems/challenges that you come across and have to deal
with during the programs?
One of the basic problems that we have to deal with during our programs is the frequent change of
population, something that results in constantly shifting needs and requires a flexible program
evaluation and design. Furthermore, the different backgrounds and levels (some children have lost
5 years from their formal education while others only 1) in combination with the specific psychosocial needs and traumas they have suffered, create the need of an almost personalized support
and education plan, something almost impossible when you have to accommodate so many
children at once. Conditions at the site are not always the easiest and working in the field is quite
challenging by itself. You can encounter power problems and extreme weather conditions during
the day and the personnel must be always ready to adapt in the new situations.

10) What are the prospects for the students participating in the educational programms? To
what extent do the programms contribute to the inclusion of refugees into national
educational system, as well as to their social integration in general?
As our programs are aligned with the official curriculum of reception classes and we use the same
materials and resources our students are being well prepared, they feel more comfortable and
achieve easier their goals in the formal education system. We are in constant collaboration and
communication with the representatives from the Ministry of Education, as well as, with local
schools and teachers for problem solving and support on various matters. We would like to think
that our program is specifically designed to reduce the risk of school-dropout cases and empower
refugee children to accomplish their goals and be included in the local community. The established
pathways of communication result in provision of early intervention whenever is needed.
Furthermore, the implementation of common activities and events in local schools or cultural
institutions provide a unique opportunity for socializing and relationship building with local children.
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SWOT analysis (for Refugee Educational Programs)
(S)trengths
- Officially certified and highly qualified
educators providing the services.
- Materials and resources especially
designed for the target groups (Greek as a
second language, intercultural education) and
authorized by the Ministry of Education.

(W)eaknesses
- Limited capacity and waiting list due to lack
of space to accommodate so many children.

- Communication pathways with Coordinators
from the Ministry of Education as well as local
schools and teachers.
- Daily collaboration with other
education/protection actors in the site (for
example Metadrasi) to ensure the quality of
the services provided and avoid confusion
among the population.
- Constant evaluation and flexibility of the
program in order to adapt in emerging needs
and situations.
(T)hreats
(O)pportunities
- Collaboration with several actors for the
organization of projects, workshops and
trainings of staff.
- Collaboration with other organizations in
order to increase capacity.

- Constant changes of the population.
- Lack of stability concerning the
government’s decisions regarding refugee
education.
- Lack of stability to the government’s
decisions regarding accommodation sites (will
Kara Tepe remain open?) and asylum
procedures.
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Non-Formal Education for Refugees (Mosaik)
ORGANIZATION: Mosaik Support Center
TEACHING TEAM:
CONTACT INFO:
Name: Korozis Konstantinos
e-mail: korozis@yahoo.com
TOPICS/QUESTIONS
1) What are the general objectives and the main aims of the educational programms? What
are you seeking to achieve through these programs?
All of our classes share a common goal: build skills that promote inclusion. We base our pedagogy
around this objective.
2) What are the planned and actual target groups of the educational programms? To whom
are these programms addressed? (You can give some information about the students, e.g.
age, gender, nationality, mother tongue).
Our students, here at Mosaik are asylum seekers who have reached the Greek Island by boat from
Turkey. In the last month, we have welcomed 329 students from 14 different countries to
participate in our language and computer classes. The female population in our courses now
represents 30%. Our groups are gender mixed, but we also have some women classes based to
their very different needs and demands.
We can consider in many cases women more vulnerable than men and most of them have the
responsibility for their families.
3) What kind of lessons are offered to the students? When and where do the lessons take
place?
All of our classes take place at Mosaik Support Center! Every group, for english, greek, IT and art
lessons, has two times per week for one and half hour lesson.

4) What teaching methods and learning activities do you use? In which ways do you keep
the students engaged in learning?
In every lesson, we practice the four basic skills to learn a language: writing, reading, listening and
speaking. To improve the learning curve, we simplify the grammar rules and emphasize on
multiculturalism. We promote multi-culturalism and base our pedagogy around the use of multiple
languages in the classroom. In order to be the most efficient in our classes, we use methods such
as role playing, audio and visual exercises and games, and the buddy system. We highly
encourage students to help each other and to work in groups.
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5) Do you use any teaching material (i.e. course books)? How easy is it for students to use
it?
We are not using a course book, but teaching material from different books. It is important for us to
adopt our teaching material in real situations that our students will use in their daily life. For that
reason we are creating our teaching material. It is important for us to adopt our teaching material in
real situations that our students will use in their daily life.
6) Who is providing funding for the current programs?
Mostly our funding comes from donations.

7) Is there any programme evaluation and how is it carried out?
At the end of our courses, which take place for 3 months, we are evaluating our programs.

8) What is the teachers’ profile (i.e. specialty, qualifications/skills, teaching experience)?
Are there any training programms that teachers are supposed to attend?
At Mosaik, our teachers are professionally trained and experience in order to offer the best quality
education to our students.
9) What are the most common problems/challenges that you come across and have to deal
with during the programs?
Our biggest challenges include the large turnover of people on the Island, and attendance due to
the difficulties our students face: interview, psychological support. Because our students have
different backgrounds and ages learning a language can be very different for each of them, as a
result we often have to work with different levels in the same class.

10) What are the prospects for the students participating in the educational programms? To
what extent do the programms contribute to the inclusion of refugees into national
educational system, as well as to their social integration in general?
We believe that learning a language is the gateway for integration and inclusion. Some of our
students are continuing their studies into national educational system, in the afternoon classes of
Public High School or in the Second Change School for adult students.
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SWOT analysis (for Refugee Educational Programms)
(S)trengths

-

multiculturalism,
communicate with the local community,
professionalism,
experience in teaching,
- diversity.

(W)eaknesses

-

(O)pportunities

- multiculturalism,
- integration,
- inclusion.

different needs,
the conditions of living,
luck of psychological support,
different levels in the same groups.

(T)hreats

- the conditions of living,
- the status of refugee,
- political situation.
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Non-Formal Education for Refugees (Better Days)
ORGANIZATION: Better Days Greece
TEACHING TEAM: Anna Taxeidi, George Papadopoulos, Myrsini Vougdi, Anastasia
Radou, Irene Trigkou, Olga Saliamboukou, REAL Volunteers, Better Days volunteers
CONTACT INFO:
Name: Elena Moustaka
e-mail: elena@betterdays.ngo
TOPICS/QUESTIONS
1) What are the general objectives and the main aims of the educational programs? What
are you seeking to achieve through these programs?
Gekko Kids was designed by Better Days in May 2017 to challenge existing notions of refugee
school set-up and education in emergencies. The educational center is designed as a safe and
healing environment aiming to promote accreditation, socialization and integration of refugee
children into their host communities

2) What are the planned and actual target groups of the educational programs? To whom
are these programs addressed? (You can give some information about the students, e.g.
age, gender, nationality, mother tongue).
Gekko Kids’ students body is mainly composed of unaccompanied minors of whom 25% are girls
and 75% are boys, age 12 to 18 years old. Currently we observe 17 different nationalities (with a
majority of Afghans) and 19 different languages or dialects.

3) What kind of lessons are offered to the students? When and where do the lessons take
place?
At the moment, Gekko Kids schedule is offering 16 subjects divided between academic subjects
(English & Greek Language, Mathematics, Computer) and electives (Art, Photography, Dance,
Guitar, Sports and Development - Football, Theatre, Geography, German, Robotic …), as well as
psycho-social oriented courses (Art Therapy, Yoga, SEL Group Activities, Circle of Girls …). All
these lessons are taking place between Gekko Kids & Gekko X premises which are located in the
center or Mytilene. Gekko Kids is also supporting scholarships of Art, Music and Robotics for
talented and passionate students and provides access to accreditation in English (TOEIC) & Greek
language (ELLENOMATHIA) and in Computer (ECDL).
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4) What teaching methods and learning activities do you use? In which ways do you keep
the students engaged in learning?
Our educational approach is trauma-aware, individualized and alternative and we are using
different teaching methods such as: differentiated learning, participative & active learning or Social
Emotional Learning.

5) Do you use any teaching material (i.e. course books)? How easy is it for students to use
it?
Gekko Kids employed a large choice of teaching material from course books, to videos, smart
boards, STEAM equipment or online courses (Khan Academy Platform). Teachers are using Greek
books adapted to refugee education such as ‘Click’, ‘ Mathaino ellinika me tin parea mou 1’, for
English lessons ‘Channel your English' beginners and advanced, 'National Geographic' Toeic &
Ted talks, Heinle picture dictionary, for Math, public middle school books and first grade’s book of
public high school.

6) Who is providing funding for the current programs?
The program is funded mainly by Le Rosey Institute, Help Refugees and private donations.

7) Is there any programme evaluation and how is it carried out?
The students' progress is monitored through their attendance, engagement, academic and social
performances thanks to the close collaboration of Gekko educators and school counselors. Gekko
Kids as a program is monitored by an efficient M&E System for data collection and regular student
survey gathering feedback from our students.
8) What is the teachers’ profile (i.e. specialty, qualifications/skills, teaching experience)?
Are there any training programs that teachers are supposed to attend?
The main teaching staff has pedagogical studies and experience in the refugee context that ranges
from 1-5 years. Additionally, Better Days is providing monthly trainings on teaching methodologies,
differentiation in the class, trauma awareness and identification, First Aid.

9) What are the most common problems/challenges that you come across and have to deal
with during the programs?
Providing non formal education to displaced population entails many challenges. These children
are on the move and often attend our programs for an uncertain period of time. The students’
educational level is very heterogeneous and student’s attendance can be affected by a wide range
of factors ( such as living conditions, incidents in Moria, legal or medical appointments etc). For
all the reasons mentioned above, creating stability within the program can be very challenging.
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10) What are the prospects for the students participating in the educational programs? To
what extent do the programs contribute to the inclusion of refugees into national
educational system, as well as to their social integration in general?
Gekko Kids is offering 3 different accredited courses (TOEIC, ECDL, ELLENOMATHIA), access to
the online Khan Academy platform with certified courses and art scholarships. Gekko Kids
successfuly registered 65 students in public school during the period Jan-Jun 2019 with 72%
success to subject specific exams. Gekko educators are also closely collaborating with our PSS
Manager to meet ours students emotional and educational needs.

SWOT analysis (for Refugee Educational Programms)
(S)trengths
- Safe and Healing environment: Gekko Kids is a
child friendly program located in the center of
Mytilene, providing a safe environment away from
the camps. Better Days’ Team observe a strict Child
Safeguarding Policy that ensures that the students
best interest is always taken into consideration in the
programs.
- The school environment along with individual
schedules and rotation of lessons in a 4 hours
timetable enables the establishment of a routine for
the students and therefore restores normality in their
daily life.
- Gekko Kids is offering scholarships and
supplementary lessons to prepare students to sit
exams that lead to achieving accreditation such as
ECDL, TOEIC, Robotics scholarships, Art
scholarships, Photography certification, creating
opportunities for our students’ future.

(W)eaknesses
- Referrals for access to public schools
is very limited for refugee children.
- Location is not enabling immediate
communication with parents who live in
the camps or with legal guardians. They
do not monitor their children's
development.
- Fluctuating attendance due to moving
population.
- High fluctuation of the levels and
educational background.

- Trauma Aware & Individualized education: PSS
support for students which include: counseling
sessions, implementation of IEPs for PSS cases,
access to Yoga and Art Therapy, SEL group
activities, weekly assemblies.
(T)hreats
(O)pportunities
- Referrals by other educational actors for gifted
students to acquire accreditation and scholarships.

- Exposure to potential racial
discrimination or hate crimes which
consequently can impact the safety of
the students.
- Relatively sustainable fundings.
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Non-Formal Education for Refugees (Lesvos Adult School)
ORGANIZATION: Lesvos Adult School
CONTACT INFO:
Name: Boris Khmelnitskiy
e-mail: boris.khmelnitskiy@gmail.com
TOPICS/QUESTIONS
1) What are the general objectives and the main aims of the educational program? What are
you seeking to achieve through these programs?
The overall objective of the Adult School is to provide a structured, student-centric learning and
empowerment environment for the adult refugee community. For all of our participants - students,
teachers, and directors - we aim to engage with the individual’s intellect and curiosity, and to reawaken their sense of agency, self-worth and responsibility to self and others. Every component of
the program promotes the future-oriented sentiment amidst challenging circumstances, and is
strongly focused on the participants’ skills and abilities.
The Adult School strives to:
- provide learning opportunities to the adult refugee population of Moria camp, focusing on
English and Greek language, and supplemented by the music, visual arts (by ReFocus), and
computer literacy,
- provide teaching opportunities to the members of the refugee community who present strong
proficiency levels of the subject offered at the school,
- build strong partnerships with other Adult learning organizations on the island and create a
network of support, collaboration, and mutual organizational development.

2) What are the planned and actual target groups of the educational programs? To whom
are these programs addressed? (You can give some information about the students, e.g.
age, gender, nationality, mother tongue).
The target group for classes are adult members of the refugee community, anyone over 18 years
of age. Our student body is roughly 80% Persian speakers, 10% Arabic speakers, and 10%
speakers of other languages.
We offer one dedicated ABC level classroom for women-only lesson, which had received a very
positive response from the community. For women with children we offer childcare at the nearby
One Happy Family center (for the duration of the class).
For English classes, each term we have approximately 380 enrolled students, about 280 of them
attend school over the course of the term, and on any given day we have between 150 and 200
students in the classrooms. Here are the attendance statistics for the last three months:
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Level

November’19

December’19

January’20

ABC

47

79

81

ABC Women

21

12

11

1

86

97

85

2

52

49

49

3

44

38

32

4

22

12

14

Total

272

287

272

...of which, the returning students are

58%

51%

38%

A substantial number of students return for multiple terms (see above), and about two thirds of
them progress to the next level each term.
Attendance for the music and computer classes varies greatly but should stabilize as they become
more structured over the course of the next 4 weeks.

3) What kind of lessons are offered to the students? When and where do the lessons take
place?
We offer five levels of English - three levels of survival English, from the foundational (level ABC)
to the basics of the naviational, shopping, medical, legal needs (level 1 & 2), followed by two levels
of more advanced/discussion-based competencies (levels 3 & 4). We also have music classes
(two levels of guitar and one level of piano and voice). One classroom is occupied by a partner
organization, Re-FOCUS, which runs photography and videography classes. In the cyber cafe of
the nearby One Happy Family center we also collaborate on the computer classes, from basic
literacy, various software, online tools, and coding.
All lessons are held at the One Happy Family campus. There are 9 classrooms - one dedicated to
music, one to photo/video, and the remaining 7 for language classes. There are two 75-minute
lessons every day, at 10:30 and 12:00. The term is 5 weeks, comprised of 4 weeks of teaching and
a week of review and graduation party.
Music classes are offered every day: two levels of the guitar classes, and one level of piano/voice.
All lessons are one hour in duration.
Greek classes are currently on hold, as we are interviewing/seeking a new instructor. The plan is to
offer Beginner Greek and Intermediate Greek three times a week, 75 minutes each.

4) What teaching methods and learning activities do you use? In which ways do you keep
the students engaged in learning?
Our English teaching is following general CELTA/TEFL methods and practices - from how we
teach vocabulary/grammar to classroom organization to the progression of the curriculum. We offer
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teacher training to diversify the methods of student engagement - from formal (setting objectives as
a group in the beginning of the term, teaching methods, discussions of individual learning goals) to
informal (in-class games for groups of various sizes, extracurricular projects, etc).
Each lesson is structured to include a review of the prior lesson, introduction of new material,
followed by guided practice activities and engaging, collaborative production tasks.
A curious additional component is a school pass, given to each enrolled student and checked at
the gate every day. It was introduced a few months ago, and it seemed to have added the sense of
discipline, respect, and pride to the learners’ experience.

5) Do you use any teaching material (i.e. course books)? How easy is it for students to use
it?
Our volunteer pedagogical trainers created four levels of the curriculum (level 4 uses a less
structured collection of conversational topics), and oversaw the creation of the extensive and
growing materials library to maximize student interactions, equip teachers with adequate learning
tools, and to infuse learning with the elements of play and ease. All materials that we use are in
English, with translation to Farsi, Arabic, and French where necessary. All levels utilize worksheets
and distributed reading materials, and upper levels have specific listening exercises.

6) Who is providing funding for the current programs?
Funding for the program comes from private donations and foundations.

7) Is there any programme evaluation and how is it carried out?
Program evaluation is done both internally and externally.
We conduct bi-weekly teacher meetings and individual teacher conversations that help assess the
quality and applicability of the curriculum. The students are tested at the end of each term to
assess whether they are ready to progress to the next level. Additionally, we have developed a
structure of light weekly quizzes for each level to gauge the learners’ knowledge and to offer
teachers insights into their learning methods and styles throughout the term.
All teachers are performing one or two observations per week, using a custom-built form, where
they get a chance to sit in the classes of their colleagues, reflect, and share their observations with
the rest of the group. Directors of the school conduct weekly reviews of the program’s processes
and make necessary adjustments.
Informal external reviews are done by gathering feedback from the School’s pedagogical advisors,
our colleagues at the International School of Peace, and from check ins with other learning
organizations on the island. Honesty and transparency are integral to ensure the efficacy and
effectiveness of the program, and we deeply appreciate the comments and observations we
receive from our partners and collaborators.
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8) What is the teachers’ profile (i.e. specialty, qualifications/skills, teaching experience)?
Are there any training programs that teachers are supposed to attend?
Nearly all of our teachers are members of the refugee community. About half of them completed
college in their home country, with majors varying from civil engineering to software development
and Chinese literature. About half of them had experience teaching English, some in formal
education centers, some as tutors. We don’t require prior teaching experience for the volunteers to
join the teaching staff.
We also have one or two international volunteers who teach alongside the community teachers.
International volunteers tend to focus on the higher level classes, but also dedicate a portion of
their time to team-teaching in the lower levels - to support the teachers in those classrooms, and to
offer students an opportunity to connect with the native or near-native speakers.
There is an ongoing teacher development program that includes group training sessions for all
teachers that focus on specific techniques or subject areas and group training for teachers of each
level that targets material and methods specific to that level. We are also launching individual
training sessions (via video) with one of our remote pedagogical consultants, and advanced
English classes to improve teachers’ language proficiency (based on the IELTS/TOEFL prep
courses).
Additionally, we have a detailed onboarding process for new teachers, that includes a series of
classroom observations, pair-teaching lessons, two rounds of conversations, and then an ongoing
support.
There are two co-directors at the school, both from the refugee community, who manage the daily
functions, oversee teachers, students, and the classrooms, and ensure smooth operations of the
school. There is also a long-term international volunteer serving as a co-director to support
community directors and provide organizational support.

9) What are the most common problems/challenges that you come across and have to deal
with during the programs?
Two biggest challenges of the program had been
● Transportation: due to the location of the school students have to walk 45-60 minutes to get to
class, which presents a significant issue especially for the elderly students and women with
children, and
● Capacity: we have a substantial waiting list for willing students that we can’t accommodate due
to the space constraints.
From the administrative standpoint, various legal intricacies, appointments, and obligations of the
students prevent them from coming to school every day - though the average attendance is still an
impressive ~3 times a week.
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From the pedagogical side, we have been very lucky to find volunteers from the community who
are passionate about teaching, but we always welcome new potential teachers to expand our staff.
Also, we had a remarkably stable teaching group - over 80% of the teachers had taught at least 3
terms - and such retention rate makes teacher training a lot more impactful.

10) What are the prospects for the students participating in the educational programs? To
what extent do the programs contribute to the inclusion of refugees into national
educational system, as well as to their social integration in general?

SWOT analysis (for Refugee Educational Programms)
(W)eaknesses

(S)trengths
-

Reputation & community engagement.
Teacher commitment and length of service.
Teacher quality & training.
Partnership with ISOP & OHF.

- Geographic location in relation to the
served population, lack of transportation.
- Physical capacity / growth of the school:
more classrooms needed for expanded school
reach.

(O)pportunities
(T)hreats
- Continuing education for students beyond
Lesvos.
- Higher education options for teacher on
Lesvos and beyond.
- Stronger Adult Education Network.
- Development of supplemental online
instruction for teachers and students.

- Changes in legal processes for teachers
and students.
- Instability on the island.
- Difficulties with fundraising.
- Administrative/regulatory rules.
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Non-Formal Education for Refugees (International School of Peace)
ORGANIZATION: The International School of Peace
CONTACT INFO:
Name: Yaara Chishinski
e-mail: yaara2112@gmail.com
TOPICS/QUESTIONS
1) What are the general objectives and the main aims of the educational programms? What
are you seeking to achieve through these programs?
The school purpose is to prepare the students for their future, in a new society with different values
along with remembering and honoring their past and the culture they come from.
The school aims to create a therapeutic and rehabilitative environment that is suitable for this
extraordinary period in the student's life.

2) What are the planned and actual target groups of the educational programs? To whom
are these programms addressed? (You can give some information about the students, e.g.
age, gender, nationality, mother tongue).
The school provides education to nearly 250 students that are aged between the ages of 6 -16.
The children are divided by age and language to 9 classes:
- 5 classes for Dari speaking students coming from Afghanistan and Iran.
- 2 classes for French speaking students coming from Congo and Angola.
- 2 classes for Arabic speaking students coming from Syria, Iraq, Kuwait etc.
It is important to note that today in the school there is room for 9 classes, the nature of the class
changes from time to time according to the refugee population of the island.

3) What kind of lessons are offered to the students? When and where do the lessons take
place?
The school is located in One Happy Family community center. the school operates 5 days a week
(Monday to Friday) in the afternoon hours.
The educational program is diverse and includes major subjects such as English, math, mother
tongue and Greek, beside of that, the school also has enrichment activities such as arts, music and
creative games.

4) What teaching methods and learning activities do you use? In which ways do you keep
the students engaged in learning?
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On Fridays we have in school "activity day". On the first part of the day, the teacher conducts an
activity about a topic which is not part of the major subjects, and its role is to expand the children
worldview. In the second part of the day, the adult students of the school pass on activities to the
younger classes. Among other things, the purpose of this part is the empower the youth. On this
day, the major method is games and creativity.On other days of the week, when the major subjects
are thought the teachers usually use frontal teaching.
The school holds weekly teachers training in which we train the teachers to try and use more
educational methods during the week, and each teaching team (divided by languages) has an
additional weekly session that focuses on the students and studies in this language. This is also
meant to develop the ability to bring front cultural aspects.
One more important issue is that our teachers serve as role models to the students- they clean
together, cook and prepare the meals, they play together during break and more. It is a form of
indirect education that holds much value in the school. The students learn not only during class but
also throughout the entire day- and the teachers choose to serve as role models.

5) Do you use any teaching material (i.e. course books)? How easy is it for students to use
it?
At the school there are different workbooks in the different subjects and different languages we
succeeded to collect over the years. There is no particular difficulty with the use of the books. The
school curriculum was built by the pedagogical Greek coordinator of the school that went through a
training and professional studies in the Greek system and academy,and also worked as a teacher
in the Greek education system. The curriculums are based on the Greek curriculum to facilitate the
transition of our students to the Greek school system.

6) Who is providing funding for the current programs?
100% of the school is funded by donations and foundations. The school is honored to have many
privet donors support, and works closely with foundations like the UJA, the Becker foundation,
Havatzelet foundation and more. We are always happy to add more partners to this journey.

7) Is there any programme evaluation and how is it carried out?
Today the school use internal evaluation, the school encourages constructive criticism and
encourages all the school staff to express it. Once every 3 months we have a cross-talk with the
students, teachers and the parentswith the aim of learning and improving the school with the
community. In addition, the weekly teacher training allows us to allow us to do a weekly evaluation.
8) What is the teachers’ profile (i.e. specialty, qualifications/skills, teaching experience)?
Are there any training programms that teachers are supposed to attend?
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The model of the school is a community organization, due to the fact thatour teachers are refugees
themselves, that come from the student's community. In the current teacher's staff, there are no
professional teachers, but most of the teachers are educated- university graduatesin various of
subjects.
The teachers trainings focuses not only on the pedagogical aspect of teaching but also train them
to become community leaders and role models to the students.
9) What are the most common problems/challenges that you come across and have to deal
with during the programs?
- The use of different languages inside school.
- Different educational background between the teachers.
- The gap of the students’ ages and gap in their knowledge.
- The constant change of students and teachersas they depurate from the island.

10) What are the prospects for the students participating in the educational programms? To
what extent do the programms contribute to the inclusion of refugees into national
educational system, as well as to their social integration in general?
 Every day there are parents coming to the school requesting to register their children, most of
the children that are registeredto the school come on a daily basis, further more- students express
dissatisfaction when school is closed.
 Students from the school integrated into the Greek system noted that the tools they received at
the school both educationally and socially facilitated their integration into the Greek school.
 An increase of 35% in international cooperation between students and a 30% increase in
participation in outdoor activities- showing self-confidence and the ability to deal with the hardships
of refugee life- a direct result to the phyco-social treatment.
 The school model is being researched by top professors from the Ben Gurion University, and
accompanied by former minister of Education, Yuli Tamir. This in order to be scaled and duplicated
to other refugee camps across the world.
 Integrating students into the Greek system with more than 37% success rate.
 A direct and unprecedented affect on more than 5000 people, including students, teachers, the
refugee community on the Island.
 The teachers become leaders in their own communities, they often say that the tools and
training they practicedduring at school pushed them to take a leadership role.
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SWOT analysis (for Refugee Educational Programms)
(W)eaknesses
(S)trengths
 Empowering the people – bringing back the
power to the people (teachers and
parents).
 The school system supports the people in
the communities to get back to their
traditional roles in the family that
sometimes change during crisis or transit
(Kids are kids; parents are parents).
 Working with the people and not for them The school as a place for personal
creation and expression, owned by the
community, helps restore the feeling that
of valuable and important.

 High turnover of staff - teachers are
refugees themselves so their turnover
depends on the status of their case teacher can be at school for a month and
another teacher can for 8 months.
 A wide variety of levels in one class students are divided into classrooms by
age and not by their school level or the
time they are part of our school, it means
that in one class we can have 6 different
levels.
 All the physical space in which we could
build additional classrooms was utilized so
the school can't grow more physically.
 Hundreds of children on the waiting list who
have no capacity in school.

(O)pportunities
 Collaborationbetween the school and the
local scout of Lesvos on a weekly base.
 Community school events organized by the
students' parents.
 Collaboration between the refugee
educational programms - Sharing
knowledge and organizing student coevents In different subjects.

(T)hreats
 The worsening situation in the camps.
 Challenges in fundraising and project
financing.
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